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INTRODUCTION 
 
Purpose:  
 This manual has been developed for use by those interested in adapting curricula and differentiating 
instruction for students at the intermediate, middle and high school levels who have a variety of learning 
needs. The ideas in this manual enable educators to accommodate a diverse population of students with 
different learning styles and capabilities. The model presented will provide a process for assessing the 
learning needs of students, adapting textbooks and materials, differentiating instruction, modifying evaluation 
procedures and establishing classroom management procedures.  
  
Description: 
 
 The manual contains six sections that address the areas of assessment, instruction, differentiated 
instruction, evaluation, management, and guided practice. 
 
Section 1 – Assessment 
The assessment section provides a process for identifying the needs of a student. Information gathered from 
this assessment process is used to identify appropriate teaching options and strategies for individual students. 
 
Section 2 – Instruction 
The instruction section provides strategies and techniques for adapting textbooks, materials, and curricula. 
Samples of adapted activities and templates from various grade levels and content areas are included to serve 
as models in creating adapted materials.  
 
Section 3 – Differentiated ADAPTed Activities 
The differentiated instruction section contains ideas for systematically modifying content, processes, and 
products according to student readiness, interests and learning profile. Examples are shown to demonstrate 
how instructional activities can be differentiated at three different skill levels. 
 
Section 4 – Evaluation 
The evaluation section contains ideas for adapting teacher-made or commercially made tests and classroom 
evaluation procedures. Templates for the performance assessments are also included. 
 
Section 5 – Management 
The management section addresses classroom organization and behavior management problems. 
Reproducible forms, charts and templates are provided for immediate use in the classroom. 
 
Section 6 – Guided Practice Activities 
Practice activities enable teachers to conduct an error analysis, label the eight adapted activities, adapt a test 
and apply a management tool to a case study. 
 
 
 Each module includes an introduction, background information and examples of adapted activities. The 
manual can be used as a resource for individual teachers in adapting their own texts, materials or tests or for 
staff developers in planning and implementing training programs.  
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SECTION ONE 
 

ASSESSMENT  
 
 

The purpose of the Assessment Section is to identify the needs of a student in order to 
determine the necessary interventions for that student to be successful.  The more that is known 
about the instructional context, the easier it is to identify the mismatches between the demands of 
the classroom and the capabilities of the students (Vallecorsa, deBettencourt & Zigmond, 2000). 
Instructional adaptations can then be tailored to minimize those mismatches between the student 
and context. 

 
The assessment tools that follow in this section were designed to help the teacher gather 

information about a specific student’s educational needs in the classroom. This information 
establishes a clear picture of what is happening during instruction in order to pinpoint where the 
instructional process breaks down for the student. The data is collected through direct 
observation, student interviews and an examination of student products. The assessment tools 
include:  

• Teacher Checklist  (pp. 4-5) 
• Student Profile  (pp. 6-9) 
• Student Interview  (p.10) 
• Error Analysis  (p.11) 
• Action Plan  (p. 12) 

 
The Teacher Checklist can be completed by an objective observer or by the teacher. It 

contains questions about expectations, grouping patterns, curricular alternatives, teaching 
models, and methods of evaluation. The Student Profile can be completed by the general 
education teacher, special education teacher, counselor or anyone else knowledgeable about the 
student. The Student Interview can be conducted by the general or special education teacher. It 
is used to identify problem areas as perceived by the student. The Error Analysis of the 
student’s work is used to ascertain how he/she tried to complete an assignment. 

 
This information is then summarized on the Action Plan. It identifies the problem the 

student is having in the classroom, the adaptations needed to address these problems, and the 
person responsible for designing and implementing the adaptations. The action plan is completed 
collaboratively by the team of educators who work with the student. The building administrator 
should oversee the process to guarantee that the student’s needs are met. See the Instruction 
Section for examples of adapted materials. 
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ASSESSMENT 
 

Error Analysis of Student Work 
 
Teacher____________________  Student______________________Subject ____________________  Date____________ 
 

 
I. Analysis of the Student’s Work 
 
Directions to Teacher:  Answer the questions below after examining the student’s work in a particular 
skill area or content area. 
 
1. What errors do you notice? 
 
 
 
2. What patterns do you see? 
 
 
 
3. What hypothesis can you form as to the source of the errors? 
 
 
 
II. Interview of the Student 
 
Directions to Teacher:  Conduct an interview to see how the student tried to complete the assignment. 
 
1. How did you approach the task? 
 
 
 
2. How did you get the answers you chose (referring to each error)? 
 
 
 
3. How could you have done better on this task? 
 
 
 
III. Revision of Hypothesis and Identification of Interventions 
 
Directions to Teacher:  Revise your hypothesis after the interview by answering the questions below. 
 
1. What seems to be the source of the errors? 
 
 
 
2. What interventions can you use for each error pattern to prevent errors in the future? 
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SECTION THREE 
 

DIFFERENTIATED ADAPTED ACTIVITIES 
 

 
Differentiating Instruction is proactively adjusting teaching and learning by systematically 
modifying content, processes and products according to student readiness, interests and learning 
profile. A basic principle in differentiating instruction is that every student can learn. What is 
important to look at is the student’s instructional level, the size of the task and the pace of 
instruction. These must be varied and adjusted to form an instructional match for the student 
based on continuous formal or informal assessment. This provides feedback to teachers so they 
can make decisions regarding the appropriate instructional assignments and/or grouping for 
students. 
 
This section is divided into the following four parts: 
 

• Definitions of Differentiated Activities (p. 171) 
• Guidelines for Differentiating Instruction  (p. 172) 
• ADAPT Activities to Differentiate Instruction (pp. 173-180) 

− Structured Study Guides   (p. 173) 
− Information Organizers   (p. 174) 
− Skeletal Outlines   (p. 175) 
− What You Need to Know Charts   (p. 176) 
− Concept Activities   (p. 177) 
− Application Activities  (p. 178) 
− Games   (p. 179) 
− Manipulatives   (p. 180) 

 
• Differentiating ADAPT Activities at Three Different Skill Levels  (p. 181-186) 
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DEFINITIONS OF DIFFERENTIATED ACTIVITIES 
 
 
There are many different categories of differentiated activities. The chart below defines these activities. 
 

Differentiated Activities Definitions 

 
Tiered Activities 

Activities used to focus all students on key ideas, understandings and skills but at 
different levels of complexity, abstractness, and open-endedness ensuring that each 
student gains these key skills and understandings at his/her level of challenge. 
 

 
Flexible Grouping 

A variety of small group instructional arrangements including literature circles, group 
investigation, interest groups, peer tutoring or cooperative learning groups. 
 

 
Peer Tutoring 

A system of instruction in which pairs of students help and coach one another and learn 
by teaching. 

 
Learning Center 

 An area in the classroom developed to help students explore topics of personal 
interest focusing on mastery or extension of skills and concepts.  

 Centers include important learning goals, growth promoting materials and a wide 
variety of activities.  

 These activities move from simple to complex, concrete to abstract, structured to 
open-ended. A plan for assessment and record keeping should be developed. 

 
 

Interest Center 
An area in the classroom that has activities or materials to provide instruction on a skill 
or to reinforce or expand upon a skill or concept. 
 

 
Independent Study 

 Individualized assignments designed to meet students’ needs according to their 
interests and readiness levels.  

 Students pursue topics that interest them, identify questions, develop plans to 
answer the questions, set goals and criteria, and assess their progress, gradually 
moving toward greater independence. 

 
 

Learning Contract 
 A contract between student and teacher that allows student choice and 

independence on what is to be learned, when it will be done and how it will be 
evaluated.  

 Contracts include specific working conditions, positive consequences, criteria, and 
signatures. 

 

Varied Questions 
 

 A differentiation of student response by varying the types of questions given to 
learners based on their readiness, interests and learning style.  

 Questions are adjusted by how complex and abstract they are, moving from 
questions on the knowledge level to questions on the evaluation level.   

 Varied questions are embedded into the other differentiated activities.  
 

  
This section suggests how to differentiate instruction using ADAPT activities. Teachers can use them in a variety of 
ways, not only to adapt instruction but also to differentiate instruction. 
 
Adapted from Tomlinson (1999) 
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GUIDELINES FOR DIFFERENTIATING INSTRUCTION 
 
The following guidelines are suggested to differentiate instruction: 
 
 Base differentiated instruction on formal or informal assessment 
 
 Proactively adjust teaching and learning 
 
 Systematically modify content, process and/or product 
 
 Modify according to the student’s readiness, interests, and the way the student learns 
 
 Provide a moderate challenge for most students 
 
 Provide different opportunities to link new information with old 
 
 Identify essential concepts, principles and skills 

 
 Become knowledgeable about student needs 

 
 Scaffold according to readiness by giving step-by-step directions, reteaching, providing 

additional modeling, and adapting activities as needed 
 

 Create different products based on readiness, interest levels and learning preferences 
 

 Use a variety of strategies including learning stations, cooperative learning, flexible 
grouping, tiered assignments, varied questions, adapted worksheets, independent studies and 
peer tutoring. 
 

 Vary levels of complexity, abstractness, materials, student expression and range of 
applications 
 

 Use several different ADAPT activities on the same topic and have students complete them 
at different learning centers 

 
 
 
 
 
 
 
 
 
Adapted from Tomlinson (1995) 
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 DIFFERENTIATED ADAPTED ACTIVITIES 
 

Differentiating ADAPT Activities at Three Different Skill Levels 
Structured Study Guide – Labeled Examples 

 
Many adapted activities can be differentiated to meet students’ individualized needs. Following 
on pages 181 to 183 are labeled examples of a Structured Study Guide that is presented at three 
different skill levels. Students can begin work at any skill level according to need and progress to 
more difficult skill levels. 
 

 
 
 
 
 
 
 

Directions to Teacher: Give students the study guide that matches their skill levels. Highlight and model 
the use of key strategies which are indicated by bullets on these examples. Then help the student complete 
the study guide. 
  
Structured Study Guide – Level 1 
 
This sample includes open ended statements, parallel wording and the same text sequences. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Adapted from Huck & Wilson (1996) 

STUDY SKILL:          Locating Information and Finding the Main Ideas in Content Material 
ADAPT ACTIVITY:  STRUCTURED STUDY GUIDES 
PURPOSE:                  To teach students how to locate and find main ideas. 
 

STRUCTURED STUDY GUIDE 
 

Science 
 
Chapter 20:  The Planet and Moon System (pp. 607-614) 
 
Directions to Student:  Use your book to complete the statements. 
 
Planets and Moons 
 
Changing Ideas 
 

1. For many years, people believed that the earth was _________________________________. 
2. People believed that the sun _____________________________________. 
3. Nicolaus Copernicus had the idea that the ____________ is the center of the universe. 
4. Johannes Kepler was able to prove that __________________________________________. 
5. The sun and objects that revolve or go around the sun make up our ______________.  
6. The objects that revolve around the sun are the ______________ and the _______________. 
 

The Planets  
1. Planets appear to _________________ from stars in their background. 
2. Stars seem to be __________ in their position in the sky. 
3. Planets differ in _______________. 
4. Most of the smaller planets are close to the ______________. 
5. All nine planets in the solar system are always moving in an ___________ or path around the sun. 
6. One trip around the sun is called a _____________ which is a year in the life of a planet. 
7. The orbits of the planets are somewhat _________________. 
8. A planet’s distance from the sun _______________________________________________. 
9. Each planet revolves around the sun at a different __________________________. 
10. The planets that are closer to the sun ___________________ than those that are farther away. 
11. The sun’s ______________ pulls more strongly on the planets closer to the sun. 

 

(p. 608) 
 

(p. 610) 
 

(p. 612) 
 

Write the name of 
ADAPTed Activity 
 

Include chapter pages 
 Write clear directions 

 

Use heading and subheading 

Provide page clues to aid 
students who have problems 
locating information 
 

Use open-ended statements to 
present key ideas or concepts 
to be mastered 
 

Closely parallel the wording 
in the text. 
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DIFFERENTIATED ADAPTED ACTIVITIES 
 

Differentiating ADAPT Activities at Three Different Skill Levels 
 
 
Structured Study Guide – Level 2 
 
This sample changes the wording so it does not closely parallel the text and requires the student to 
provide more of the open ended statement. Some of the words are bolded to provide clues for locating the 
information. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

STRUCTURED STUDY GUIDE 
 

Science 
 
Chapter 20:  The Planet and Moon System (pp. 607-614) 
 
Directions to Student:  Use your book to complete the statements. 
 
Planets and Moons 
 
________________________ 
 

1. For a long time people believed that the earth was ________________________________            
         ___________________________________________. 
2. Copernicus thought that _____________________________________________________. 
3. Kepler was able to prove that _________________________________________________. 
4. The sun and objects that revolve around it make up our _____________________________.  
5. The objects that revolve around the sun are _____________________________________. 
 

________________________  
1. Planets differ in _____________ and appear to wander away from the stars in their background,  
 while ________________ seem to be fixed in their position in the sky. 
2. Most of the smaller planets ______________________________________________________. 
3. All nine planets in the solar system are always moving in an _____________________________.  
4. The somewhat oval path that the nine planets take around the sum is called an ______________. 
 A planet’s year is one trip or ________________________________. 
5. Each planet revolves around the sun at a different _____________________________________. 
6. The sun’s gravity pulls more strongly on the planets ________________ to the sun so that the 
 planets that are closer to the sun  ________________ than those that are farther away. 

 

(p. 608) 
 

(p. 610) 
 

(p. 612) 
 

Write the name of 
ADAPTed Activity 
 

Have students provide 
subheadings in the text  
 

Paraphrase wording in text 
Move from single word 
answers to completion of 
sentences using phrases  
 Require students to provide 
more of the open-ended 
statement  
 

Highlight key words 
 Provide page clues 
 

Sequence statements in  
same order as text 
 

Adapted from Huck & Wilson (1996) 
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DIFFERENTIATED ADAPTED ACTIVITIES 
 

Differentiating ADAPT Activities at Three Different Skill Levels 
 

Structured Study Guide – Level 3 
 
This sample uses focus questions instead of incomplete statements. Students are required to answer in 
complete sentences. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

STRUCTURED STUDY GUIDE 
 

Science 
 
Chapter 20:  The Planet and Moon System (pp. 607-614) 
 
Directions to Student:  Use your book to answer the following focus questions: 
 
_______________________ 
 
 
_____________________ 
 
 
 
1. What belief did early people have about the earth and its relationship to the sun? 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

2. What was Nicolaus Copernicus’s idea about the sun? 

_____________________________________________________________________________ 

_____________________________________________________________________________ 
 
3. What was Johannes Kepler’s theory about the center of the universe? 

_____________________________________________________________________________ 

 _____________________________________________________________________________ 
 

4. What are the parts of our solar system? 

_____________________________________________________________________________ 

 _____________________________________________________________________________ 
 

       
1. What are the two common characteristics of all the planets? 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

 

2. What is considered to be a planet’s year? 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

 

3. How does the sun’s gravity affect the planets? 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

 

Have students provide  
headings and subheadings in 
the text 

Provide questions that lead 
the students to summarize the 
text 
 

As student skill levels 
increase, gradually increase 
difficulty of responses level 
 

(write heading) 

(write sub heading) 

(write sub heading) 

Adapted from Huck & Wilson (1996) 
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Adapted from Huck & Wilson (1996) 

DIFFERENTIATED ADAPTED ACTIVITIES 
 

Differentiating ADAPT Activities at Three Different Skill Levels 
Information Organizer – Labeled Examples 

 
Many adapted activities can be differentiated to meet students’ individualized needs. Following on pages 184 to 186 
are labeled examples of an Information Organizer that is presented at three different skill levels. Students can work 
at any skill level according to need and progress to more difficult skill levels. 
 
 
 
 
 
 
 
 
Directions to Teachers: Give students the Information Organizer that matches their skill levels. 
Highlight and model the use of key strategies which are indicated by bullets on these examples. Then help 
the students complete the Information Organizers. 
 
Information Organizer – Level 1 
 
This sample includes information for each part of the chart. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

STUDY SKILL:          Organizing information using a chart or graphic format 
ADAPT ACTIVITY:  INFORMATION ORGANIZER 
PURPOSE:                  To teach students how to organize inormation for short and long term 

retention. 
 

INFORMATION ORGANIZER 
Sequence Chart – Photosynthesis Process 

 
Directions to Student: Draw a picture showing each step in the process. 
 
  

 
 
 
 
 
 
 
1. Water is taken in by roots 

 
 
 
 
 
 
 
 
2. Water moves through xylem 
to food making cells 

 
 
 
 
 
 
 
 
3. Sunlight is captured by 
chlorophyll, which is in 
chloroplasts 

 
 
 
 
 
 
 
 
4. Stored energy breaks water 
into hydrogen and oxygen 

 
 
 
 
 
 
 
 
5. Carbon dioxide from air 
combines with hydrogen 
forming a type of sugar 

 
 
 
 
 
 
 
 
6. Sugar moves through the 
phloem to other parts of the 
plant. 

Write clear directions 
 

Use charts to 
provide a visual 
structure 
 

Provide the 
sentences 
telling what 
is happening 
at each step 
of the 
process 
 

Have students draw 
pictures to make 
information more 
concrete and provide 
a multi-modal 
approach 
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DIFFERENTIATED ADAPTED ACTIVITIES 
 

Differentiating ADAPT Activities at Three Different Skill Levels 
 

 
Information Organizer – Level 2 
 
This sample includes only partial information. The student supplies the majority of the information. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

INFORMATION ORGANIZER 
Sequence Chart – Photosynthesis Process 

 
Directions to Student: Draw a picture showing each step in the process. Then write a sentence 
in the blanks telling what is happening in the picture. 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
1. Water is taken in by roots 

 
 
 
 
 
 
 
2. ______________________ 
    ______________________ 
    ______________________ 

 
 
 
 
 
 
 
3. ______________________ 
    ______________________ 
    ______________________ 

 
 
 
 
 
 
 
4. ______________________ 
    ______________________ 
    ______________________ 

 
 
 
 
 
 
 
5. ______________________ 
    ______________________ 
    ______________________ 
 

 
 
 
 
 
 
 
6. Sugar moves through the 
phloem to other parts of the 
plant. 

Write clear directions 
 

Provide the first 
step in the 
process 
 

Have students draw 
pictures to make 
information more 
concrete and provide 
a multi-modal 
approach 
 

Adapted from Huck & Wilson (1996) 
 

Provide the last 
step in the 
process 
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DIFFERENTIATED ADAPTED ACTIVITIES 
 

Differentiating ADAPT Activities at Three Different Skill Levels 
 

 
Information Organizer – Level 3 
 
This sample provides only a skeletal chart format. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

INFORMATION ORGANIZER 
Sequence Chart – Photosynthesis Process 

 
Directions to Student: Draw a picture showing each step in the process. Then write a sentence 
in the blanks telling what is happening in the picture. 
 
 
 
 
 
 

 
 
 
 
 
 
 
1. ______________________ 
    ______________________ 
    ______________________ 
 

 
 
 
 
 
 
 
2. ______________________ 
    ______________________ 
    ______________________ 

 
 
 
 
 
 
 
3. ______________________ 
    ______________________ 
    ______________________ 

 
 
 
 
 
 
 
4. ______________________ 
    ______________________ 
    ______________________ 

 
 
 
 
 
 
 
5. ______________________ 
    ______________________ 
    ______________________ 
 

 
 
 
 
 
 
 
6. ______________________ 
    ______________________ 
    ______________________ 
 

Adapted from Huck & Wilson (1996) 
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SECTION FOUR 
 

EVALUATION 
 
 The purpose of the evaluation section is to provide teachers with alternatives for meeting 
the needs of students who have difficulty demonstrating mastery of content material through 
traditional evaluation procedures. All of the ideas have been designed to make evaluation a more 
successful and positive experience for students. The section is divided into the following four 
parts: 
 

• Preparing for Tests 
− Test Taking Strategies  (p. 190) 
− Strategies for When You Don’t Know an Answer  (pp. 191-194) 
− Mnemonics  (pp. 195-196) 
− Test Vocabulary  (pp. 197-198) 
 

• Adapting Written Tests  (pp. 199-220) 
• Alternatives to Written Tests  (pp. 221-233) 
• Accommodations for Standardized State and District Assessments  (pp. 234-237) 
 
 

Preparing for Tests 
Some students lack the study skills necessary to be successful on tests. They need 

specific instruction on preparing for tests. Several skills that may need to be taught include using 
test-taking strategies, using mnemonics for remembering information and understanding test 
vocabulary. 

 
Adapting Written Tests 

For other students, the written test itself poses problems. Teachers may need to adapt the 
written questions, modify testing procedures or simplify the response level so students are more 
successful on written tests. 

 
Alternatives to Written Tests 
 Some students would be more successful with an alternative to a written test. Teachers 
can provide alternatives to traditional written tests by using performance tasks that are evaluated 
by checklists or scoring rubrics. 
 
Accommodations for Standardized State and District Assessments 
 Standardized tests can also present problems for students who are not successful with 
traditional tests. Many states have designated accommodations that are allowed during 
standardized testing. A guide to facilitate the decision-making process for identifying 
accommodations and sample accommodation checklists are included. 
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PREPARING FOR TESTS 

 
 

Many children need techniques and skills for test preparation. Some students come to 
school with exceptional memory abilities, but most need to acquire these skills through specific 
instruction and modeling. Test vocabulary also prevents some students from being successful test 
takers.    
 

The techniques to address these issues are: 
 
• Using specific test-taking strategies 
• Using mnemonics 
• Understanding the vocabulary commonly used in test directions and questions 
 

 
Students can learn how to use test-taking strategies, allowing them to be more efficient 

and effective. These strategies need to be taught, modeled and practiced in steps that are easy to 
remember.  A step-by-step test-taking strategy is outlined on p. 190.  Strategies for "When you 
Don't Know an Answer" are found on pp. 191-194. 

 
Mnemonics are techniques for remembering information. The chart on pp. 195-196 

includes definitions and examples of the most commonly used mnemonics. Several options are 
provided because different students profit from different approaches.  
  

Students who do poorly on tests because they do not understand the vocabulary used in 
the test directions and questions need specific instruction to learn test vocabulary. Teachers can 
prepare students by introducing commonly used words and providing them with definitions and 
examples. The chart on pp. 197-198 lists those most commonly used words with definitions and 
examples.  
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PREPARING FOR TESTS 
 

Test-Taking Strategy 
 
Run/Rest 
 

Prepare students to take tests by teaching and modeling different test-taking 
strategies. The acronyms below provide a step-by-step strategy that students can 
use to maximize their test-taking abilities.  After teaching this strategy, provide 
adequate practice for students to achieve automaticity. 

 
 
 
  
 

ead instructions carefully 
 

nderline what to do 
 
otice where to answer 

 
  
 
 

 
ead each question carefully 

 
nsure all questions are answered 
 
witch an answer only if you are sure 
 
ackle the hard questions at the end 

 
 

 
 
 
Adapted from Lyerla and Schumaker  (1991) 
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PREPARING FOR TESTS 
 

Strategies for When You Don’t Know an Answer 
 

Directions to Teacher:  Present these strategies as “last resort” techniques in order for students 
to become “smart test takers.” After teaching this strategy, use the practice test on p. 193 or your 
own practice test for reinforcement. 
 
 
 Multiple Choice Questions 

 
1. Avoid absolutes 

Examples:  always,  every,  never,  none,  only 
 

2. Reduce the choices by eliminating those you know are not correct 

Example:  The three parts of a plant are 

A. soil, stem, flower 
B. sun, stem, roots 
C. roots, stem, flower 
D. roots, stem, soil 

 
3. If two of the answers are correct, choose “all of the above.” 

 Example:  A property of neutrons is 

A. has no charge 
B. has about the same mass as a proton   
C. is one part of the nucleus of an atom 
D. all of the above 

 
4. Eliminate similar answers 

 Example:  The average length of the four-toed cremuth is 

  A.  One foot  C.  Three feet 
  B.  Twelve inches  D.  Eighteen Inches 
 
5. Look at other sections of the test where questions might already be answered 

Example:  Question 1  
  The Battle of Ares took place because of 
 a.  religion  c.  oak 
 b.  greed  d.  a and b 
 
 Question 2 
  Write “True” or “False” 
   ______  The greedy Ares stockpiled their gold. 

correct 

correct 
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PREPARING FOR TESTS 
 

Strategies for When You Don’t Know an Answer 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
  

Matching 
 
1. Start with the definition and look for the correct word even if the definition is on 

the right hand side of the page. 
 
  Example: 
   ___ 1.  Neutron 
   ___ 2.  Electron 
   ___ 3.  Protron 

 
 
  Example: 
        ___ A.  Apple 
        ___ B.  Sethol 
        ___ C.  Train 
        ___ D.  Money 
 
 
True and False 
 
1. Choose true when the statement is long. 
 

  Example: ______ The New England colonies were settled by people  
             who wanted religious freedom. 

 
2. Choose false when absolute words are used. 

 
  Example:  always,  every,  never,  none,  only 
 
  
 
 
 
 
 

A. has a positive charge 
B. has no charge 
C. has a negative charge 
 

Start 
Here 

True 

1. small growth 
2. used to purchase goods 
3. red or green fruit 
4. form of transportation 

Start 
Here 

Note to Teacher: An original practice test and a labeled example follow this page. The 
labeled example demonstrates what strategy to use for different kinds of questions. Stress 
that these techniques are often correct, but are not “sure proof.” 
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PREPARING FOR TESTS 
 

Strategies for When You Don’t Know an Answer 
Practice Test 

 

 
Section 1 - Put a circle around the letter next to the best choice.  
 

1. Working conditions during the early Paleonic Period were 

A. Always fair C. Usually fair 

B. Never fair D. Never dangerous 
 
2. The average length of the four-toed cremuth is 

A. One foot C. Three feet 

B. Twleve inches D. Eighteen inches 
 
3. The Argualan colonists fought the King because of 
    
A. Land rights C. Water rights 

B. Cruelty D. Unfair taxation of export products from 
their homeland 

 
4. The Battle of Ares took place because of 
    
A. Religion C. Famine 

B. Greed D. A and B 

 
 

Section II:  Match the term on the left with the word(s) on the right that means the same thing.  
Write the letter in the blank beside the number of the appropriate term. 

 
 1. Apple a. Small growth 
 2. Sethol b. Used to purchase goods 
 3. Train c. Red or green fruit 
 4. Money d. Form of transportation 

 
 
Section III:  Write "True" or "False" in the blank. 
 

_______ 1. Low levels of monoplast in the blood always indicate endematic infection. 
 

_______ 2. Many of the countries in the lower peninsula region depend on irrigation for crop 
watering. 

_______ 3. If sendium is added to phosphorus, it never fails to ignite. 
 

_______ 4. Most cancerous cells contain a form of skotema. 
 

_______ 5. The greedy Ares always stockpiled their gold. 
 

 

Adapted from Lyerla and Schumaker  (1991) 
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PREPARING FOR TESTS 
 

Strategies for When You Don’t Know an Answer 
Practice Test 

Answer Key 
      

Section 1 – Put a circle around the letter next to the best choice. 
 

Multiple Choice 

1. Working conditions during the early Paleonic Period were 
 A. Always fair C. Usually fair 

 B. Never fair D. Never dangerous 
  
2. The average length of the four-toed  cremuth is 
 A. One foot C. Three feet 

 B. Twelve inches D. Eighteen inches 
  
3. The Argualan colonists fought the King because of   
 A. Land rights C. Water rights 
  
 B. Cruelty 

 
D. Unfair taxation of export products from  

their homeland 
  
4. The Battle of Ares took place because of 
 A. Religion C. Famine 

 B. Greed D. A and B 
  
 
Section II:  Match the term on the left with the word(s) on the right that means the same thing. 

Write the letter in the blank beside the number of the appropriate term. 
  
      C        1. Apple 
      A   2. Sethol 
      D   3. Train 
      B   4. Money 

 
A. Small growth 
B. Used to purchase goods 
C. Red or green fruit 
D. Form of transportation 

  
 
Section III:  Write "True" or "False" in the blank. 

T 1. 
 
Low levels of monoplast in the blood always indicates endematic infection. 

T 
2. Many of the countries in the lower peninsula region depend on irrigation for crop 

watering. 

F 3. 
 
If sendium is added to phosphorus, it never fails to ignite.  

T 4. 
 
Most cancerous cells contain a form of skotema. 

F 5. 
 
The greedy Ares always stockpiled their gold. 

 
 
 
 
 
 
 
 
 

Avoid 
absolute 
words 

Choose 
longest 
answer 

Find the 
answer in 
Section III 
of  this test 

Answer 
the 
knowns 
first 

Answer 
true for 
long 
statements 

Answer 
false if 
absolute 
words are 
used 

Discover the 
answer to 
“sethol” by 
process of 
elimination 

Eliminate 
similar 
answers 
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PREPARING FOR TESTS 

Remembering Important Ideas 

 
Directions to Teacher: Use the following activities to help students discover what instructional strategies 
they use or would use to help them remember main ideas or important details. 

 
Activity 1 
 
Teacher Directions: “I am going to show you 10 words for 10 seconds. Try to memorize many of these 
words. When I take the words away, you need to write down as many of the words as you remember.” 

 
Word Chart 

 
 
 
 
 
 
 
 
 
 
 
Discussion After Activity: “How many of your words were correct (elicit student responses)? How were 
you able to remember so many words (elicit strategies from students)?” 
 
 
 
Activity 2 
 
Teacher Directions: “This time you are going to do much better. Instead of having 10 seconds to look at 
the words, you will have 1 minute. But your task is different this time (show chart). You will pair two 
words and draw one picture. For example, you might pair ‘fish’ and ‘tie’ and draw a fish with a tie around 
his neck. Ready, draw.” 

Word Chart 
 
 
 
 
 
 
 
 
 
 
 
Discussion After Activity: “How many of your words were correct (elicit student responses)? How were 
you able to remember so many more words (elicit strategies from students)?” 

Trailer Apartment 
Bed House 
House Table 
Couch Sausage 
Chair Tent 

Fish Tie 
Dish Basketball 
Flower Desk 
Dog Balloon 
Stove  Elephant 
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Remembering Important Ideas 

 
Strategies that might be suggested from Activity 1 
 
• Saying words over and over 
• Clumping words into categories: furniture and shelters 
• Finding the odd words: 2 beans and belts 
• Creating a sentence using the first letter of each word:  The bear hid cookies and 

candies. 
 
 

Strategies that might be suggested from Activity 2 
 
• Pairing words (reduce memory task from 10 to 5 memory units) 
• Drawing funny pictures 
• Giving more time 
• Personalizing the information 

PREPARING FOR TESTS 
 

Remembering Important Ideas, con’t. 
 

Directions to Teacher:  As students suggest strategies, chart them and comment about the 
importance of these strategies. The chart might include these instructional strategies. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Discussion After Activity: Help students decide which of these strategies they will use to 
increase their memory capacity. Reinforce these strategies several times prior to testing. 
Emphasize the main ideas and details that are important to remember for the test. Then 
brainstorm with the students what strategies they could use to remember the information. 
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PREPARING FOR TESTS 
 

Definitions of Test Vocabulary  
 

Directions to Teacher: Give students a chart that teaches the specific test vocabulary you will 
use. The definitions need to be taught and practiced periodically prior to testing. 

 
 
 

Test Words Example Questions What You Need to Do 

Classify/Organize Classify these foods into 4 
main food groups. 

Organize items into related 
groups. 

Compare Compare a hurricane and 
tornado. 

Tell how things are alike and 
different. 

Predict Predict the ending of a 
short story. 

Present solutions that could 
happen. 

Define Define photosynthesis. Give the meaning without using 
the word.  

Summarize Summarize the story. Write the main events in 
sequential order. 

 
 

Note to Teacher: Specific subject words could be added to this chart, i.e. technical words in 
math might include variables, factors, numerals, digits, etc. 
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PREPARING FOR TESTS 
 

Definitions of Test Vocabulary, con’t.  
 
 

Directions to Teacher:  In specific subject areas, create bookmarks emphasizing the common 
subject words. An example of a science bookmark is shown. 

 
 

Science 
Bookmark 

  

My Personal  
Word Bank 

 
 
 
 

 
answer 
Be specific. 
compare 
conclusion 
contrast  
details 
diagram 
different 
drawings 
explain 
idea 
improve 
main idea 
mechanics 
observation 
proof 
question 
revise 
sentences 
similar 
strategy 
**variable**  
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  
 

front back 
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ADAPTING WRITTEN TESTS 
 
 

Students who know the content often have difficulty demonstrating mastery through 
written tests. Adaptations in the test format, type of test questions, response level and testing 
procedures may become necessary in order to measure a student’s progress. This section includes 
a guide for adapting written tests and gives examples of original and adapted tests.  
 

The guide for adapting written tests contains two parts:  
 

• Modification of Written Questions  (pp. 200-205) 
This part describes the possible adaptations that could be made for oral testing 
and for multiple choice, matching, true/false, completion and essay formats.  
 

• Modification of Testing Procedures  (p. 206) 
This part addresses modifications for time, length, frequency and content. 
 

 
Some students have problems recalling information or thinking abstractly.  Included are 

examples of original and adapted tests at three different levels: 
• Intermediate  (pp. 207-211) 
• Middle School  (pp. 212-216) 
• High School  (pp. 217-220) 
 
 
A labeled example format for each adapted test is included to show teachers how to make  

modifications to the original test.  
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ADAPTING WRITTEN TESTS 
 

Guide For Adapting Written Tests  
Modification of Written Questions 

 
 

Oral Tests – Allow students to take oral tests in one of the following ways depending on their needs: 
 
• Read the test and have the students respond either orally or in writing. 
• Allow students to listen to the test on tape and respond either orally or in writing. 
• Allow students to read the test and respond orally. 
• Allow the students to draw a picture illustrating key concepts and then explain to the teacher or the 

whole class. 
• Allow the students to draw a comic strip showing major events in a sequence and explain to the 

teacher or whole class. 

Matching Questions 
 
• Present sets of questions and answers in 

small groups (no more than 5 to 8 in a set). 
 
• Provide only one extra answer. 
 
• Underline the clue words. 
 
• Use CAPITAL letters. 
 
• Put the definitions on the left and the words 

on the right. 
 

Conventional Matching 
 
Questions 
 
1. Tyrant 

 
2. Writs of 
       Assistance 

 
3. Smuggle 
 

 
 
 
 
Modified Matching 
 
1. A person who uses  

power in a cruel and 
unjust way 

 
2. An act where people 

bring goods to a country 
secretly and illegally 

 
3. Documents that are used 

as search warrants 

 
 
 
 
 
 
 
 

a. A ruler who uses power in 
a cruel and unjust way 

 
b. Brings goods to a country 

secretly and illegally 
 
c. Search warrants 
 
d. Increase in power 
 
e. A democratic ruler 
 
 
 

A. Tyrant 
 
B. Writs of 
 Assistance 
 
C.  Smuggle 
 
D. Kidnap 
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ADAPTING WRITTEN TESTS 
 

Guide For Adapting Written Tests  
Modification of Written Questions 

 
 

Multiple Choice Questions 
 
• List the choices in vertical columns. 

 
• Eliminate the use of combination answers 

such as "all of the above", "A and B" 
 
• Offer fewer choices or eliminate similar 

choices 
 
• Use CAPITAL letters for choices 

 
• Avoid absolutes (e.g., all, always, every, 

no, never, none, only). 
 

Conventional Multiple Choice Questions 
 
Boycotts were used in Colonial America to: 
 
a.  damage American Trade 
 
b.  challenge Parliament's power to tax colonies 
 
c.  increase the power of British merchants 
 
d.  b and c 
 
e.  none of the above 
 
 
Modified Multiple Choice 
 
Boycotts were used in Colonial America to: 
 
A. damage American trade 

 
B. challenge Parliament’s power to tax the 

colonies 
 
C. increase the power of British merchants 
 

 
True/False Questions 
 
• Use simple straightforward statements. 

 
• Avoid negative or comparative words. 

 
• Underline the key words that make the 

statement true or false. 
 
• Use "yes" or "no" instead of true and false. 

 
 

 
Conventional True/False Questions 
 
Anti-prohibitionists believed that alcohol was not 
a problem to society. 
 
 
Modified True/False Questions 
 
Prohibitionists believed that alcohol was a 
problem to society. 
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ADAPTING WRITTEN TESTS 
 

Guide For Adapting Written Tests 
 

Modification of Written Questions 
 
 
 
 
Completion Questions 
 
• Provide a word bank of possible answers. 

 
• Provide partial letters clues for missing 

words. 
 
• Do not count spelling errors. 

 
• Allow students to use the text and provide 

page clues. 
 
• Give a separate spelling test. 

 
• Allow the students to use a spelling list as a 

word bank. 
 
• Provide an organizer for the student to 

complete. 

 
Conventional Completion Question 
 
• What are some valuable resources found in 

Norway's mountains? 
 
 
Modified Completion Questions 
 
• What are two valuable natural resources found 

in Norway's mountains?  

 
Essay Questions 
 
• Give students the option of answering two out of three essay questions, three out of five, etc. 

 
• Give the questions a few days ahead of time and allow students to prepare answers using their 

books and notes. 
 
• Allow students to use their books during the test to locate information. 

 
• Allow students to tape answers. 

 
• Provide an idea bank or list of topics to include in their answers. 
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ADAPTING WRITTEN TESTS 
 

Guide For Adapting Written Tests 
 

Modification of Written Questions 
 
Essay Questions 
  
Hierarchy of Difficulty Level 
 
1.   Ask students to complete a  
 sentence stem.  

Examples 
 
1.  A major cause of the War of 1812 was: 
_____________________________________________________ 

_____________________________________________________ 

2.   Ask students to list answers. 
 Include the specific number  
 of answers. 

2.  List the five phases of mitosis. 

3.   Ask students to complete a  
 chart. 

3.  Complete the chart below listing two properties for each part of  
  the atom. 

Properties of Proton Properties of Neutron Properties of Electron 
 
1. _________________

_________________ 
 

2. _________________ 
_________________ 

 
1. __________________

__________________ 
 

2. __________________ 
__________________ 

 
1. __________________

__________________ 
 

2. __________________ 
__________________ 

 
4. Allow students to answer 

questions in the form of an 
outline by providing a 
planning guide with 
sequential questions. Then 
have students write an essay 
using the outline. 

 
4. Write the account of the final assault in the Battle of the Alamo. 
 

Planning Guide My Story of  the Alamo 

1. On February 8, how 
many Texans were at 
the Alamo?  (p. 286) 

 
2. Who arrived with the 

Mexican Army on 
February 23? 

 
3. While Santa Anna 

bombarded the fort, 
what was happening 
inside the Alamo? 

 
1. ______________________________  

 ______________________________ 
 

2. ______________________________
 ______________________________ 

 
3. ______________________________ 

 ______________________________ 

Note to Teacher: Notice that the response level of each adapted essay question increases in difficulty. 



 

Copyright 2001                  Allegheny Intermediate Unit     204 

ADAPTING WRITTEN TESTS 
 

Guide For Adapting Written Tests 
 

Modification of Written Questions 
 
Essay Questions 
 
Modification of 
Original Question 
 
• Break multiple 

questions into 
separate questions. 

 
Original Question: 
 
Sometimes strong storms called typhoons strike Japan. What is a typhoon and 
how does it differ from a hurricane? When do typhoons usually occur and 
what happens after they move over land? 
 
Adapted Question: 
 
Sometimes strong storms called typhoons strike Japan. 
 
1. What is a typhoon? 
 
 
 
2. When do typhoons usually occur? 
 
 
 
3. What happens to a typhoon when it moves over land? 
 
 
 
4.  Show how a typhoon differs from a hurricane by completing the chart 

below. 

Adapted from Wood, Miederhoff, & Ulschmid (1989) 

                    Typhoon Hurricane 
1. 1. 

2. 2. 

3. 3. 

4. 4. 

 

Note to Teacher:  Notice that the response level of each adapted essay question increases in difficulty. 
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ADAPTING WRITTEN TESTS 
 

Guide For Adapting Written Tests 
 

Modification of Written Questions 
 
 
 Essay Questions 
 
Modification of 
Original Essay 
Question 
 
• Provide 

Information 
Organizers or 
Skeletal 
Outlines to 
help students 
answer the 
question. 

 
Original Question: 
Discuss life in both Germany and the United States by comparing and 
contrasting the governments, societies, and economic systems of the two 
countries. 
 
Adapted Question 1 
Complete the diagram below to compare and contrast life in Germany and the 
United States. 
 
 
 
 
 
 
 
 
 
 
 
 
Adapted Question 2 
Compare and contrast life in Germany and the United States by completing 
the diagram above. Take the information from the chart and use it to write a 
paragraph comparing life in Germany and the United States. 
 
Adapted Question 3 
COMPARE and CONTRAST life in Germany and the United States. Use this 
outline to help in writing your answer. 
 

I. Similarities  (Compare) 
  (How are they alike?) 

A. How is daily life the same in the United States and Germany? 
B. Give two examples 

 
II. Differences  (Contrast) 

  (How are they different?) 
A. How is daily life different in the United States and Germany? 
B. Give two examples. 

 

 
 
 

1. 
2. 

3. 
4. 

5. 

1. 
2. 

3. 
4. 

5. 

1. 
2. 
3. 
4. 

5. 

Life in U.S. List ways that life is similar 
in Germany & U.S. 

Life in Germany 

Note to Teacher:  Notice that the response level of each adapted essay question increases in difficulty. 
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ADAPTING WRITTEN TESTS 
 

Guide For Adapting Written Tests 
 

Modification of Testing Procedures 
 
 

MODIFICATIONS FOR: EXAMPLES 
 
• Time 

 
Allow students more time to complete 
the test. 
 

 
• Length 

 
Reduce the number of test items. 
 

 
• Frequency 

 
Provide short tests on a more frequent 
basis. 
 

 
• Content 

 
Test only important content that was 
reviewed in class.  During the review 
specify information that will be tested. 
 

 
• Level of Assistance 

 
Vary the level of assistance according to 
student need. 
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ADAPTING WRITTEN TESTS 
 

Sample Original Test 
 

Intermediate Level 
 

Chapter 6:  Growth and Behavior of Plants (pp. 242-254) 
 
 
Answering Questions 
    
Directions: Write the correct answer to each of the following questions.  (6 points each). 
 
1. Why are seed leaves important?     Seed leaves have stored food, which the new plant needs in 

order to  grow.            

 

2. Where can spores be found on a fern plant?     Spores can be found in small brown dots on 

the back of the leaves of a fern plant.         

 
3. What three things are needed by seeds and spores in order to sprout?     Seeds and spores 

need water, air, and warmth in order to sprout.        

 

4. What happens to seeds when they are put in moist ground?     The seeds swell with water and 

their seed coats open.  The tiny plants then start to grow.      

 

5. What do plants need to make food?  Plants need sunlight, chlorophyll, water, and carbon 

dioxide to make food.           

 

Filling in Blanks 
 
Complete each of the following sentences correctly.  (5 points each) 
 
6. The beginning of a tiny   root   and a tiny shoot may be found in a new 

plant. 
 
7. The shoot becomes the stem and the  leaves   of a seed plant. 
 
8. A plant is made up of many  cells , or tiny units of living matter. 
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ADAPTING WRITTEN TESTS 
 

Sample Original Test 
 

Intermediate Level 
 

Filling in Blanks – con’t. 
 
 
9. A plant cell gets its shape from the   cell wall . 
 
10. Plants grow larger as their cells grow larger and   divide   into new cells. 
 
11. Plants have  chlorophyll  , a green coloring matter, which is needed to make 

their food. 
 
12. Carrots store food in the cells of their  roots . 
 
13. The  nucleus  of each cell stores information about the way a seed should grow. 
 
14. Seeds need  oxygen   from the air in soil to get the energy that they need to 

sprout and grow. 
 
15. New plants may be started from parts taken from a growing part, called cuttings . 
 
 
Writing the Answer 
 
Discuss how a plant grows larger and the cells divide into new cells. 
 
__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________

__________________________________________________________________ 
 
 
 
 
 
 
 
 
 
 
 
Adapted from The New Exploring Science, Laidlaw Brothers. 
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 ADAPTING WRITTEN TESTS 
 

Sample Adapted Test 
 

Intermediate Level 
Labeled  

Chapter 6 
 
Growth and Behavior of Plants (pp. 242-254) 
 
I. Multiple Choice 
 

Directions:  Choose the correct answer and write it on the blank to the left of each number. 
 
  1. Carrots store food in the cells of their __________. 
 

A. Stems 
B. Roots 
C. Leaves 

 
  2. Information about how a seed should grow is stored in the __________ of each cell. 
 

A. Nucleus 
B. Cytoplasm 
C. Cell Wall 

 
  3. In order for seeds to sprout and grow, the air in the soil must have _______________. 
  

A. Hydrogen 
B. Nitrogen 
C. Oxygen 

 
   4.  A green coloring matter which is needed for plants to make oxygen is called   
                         __________. 
  

A. Oxygen 
B. Photosynthesis 
C. Chlorophyll 

 
 5. The shoot becomes the stem and the ____________ of a seed plant.  

 
A. Leaf 
B. Root 
C. Flower 

 
 6. A plant is made up of tiny units of living matter called ________________________.
  

A. Molecules 
B. Atoms 
C. Cells 

 
 7. A plant cell gets its shape from the  
 

A. Cell Wall 
B. Nucleus 
C. Cytoplasm 

 

 
 
 
 

 
 
 
 
 

Write clear, 
concise 
directions 

Use capital 
letters 
for all choices 

Write the 
answers in 
vertical 
columns 

Limit the 
number 
of choices 
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ADAPTING WRITTEN TESTS 
 

Sample Adapted Test 
 

Intermediate Level 
Labeled  

 
II. Completion 

 
Directions:  Write the correct answer to each of the following questions.  Find the answer 
in the book using the page clues given. 
 
8. Why are seed leaves important?  p. 243 
 
           

           
 

9. Where can spores be found on a fern plant?  p. 244 

           

           
 
 
10. What three things are needed by seeds and spores in order to sprout?  p. 254 

 
           

           

           
 
 
11. What happens to seeds when they are put in moist ground?  p. 252 

 
           

           
 
 
12. What do plants need to make food?  p. 249 

 
           

           
 

 

 
 
 
 

 
 
 
 
 
 
 

Include page 
clues for short 
answer questions 

Provide 
enough lines 
for students  
to write their 
answers 
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ADAPTING WRITTEN TESTS 
 

Sample Adapted Test 
 

Intermediate Level 
Labeled  

 

 
 
 
 
 

 
III. Essay 
 

 Directions:  Draw 3 pictures showing how a plant grows from a seed..  Tell in sentences what is  
happening in each  picture. 

 
 
 
 
 
           

           

           

           

           

           

           

 

           

           

           

           

           

           

           

 

           

           

           

           

           

           

           

 
 

 

 

 

 
 
 
 

Final Stage 

Middle Stage 

Beginning Stage 

Instruct students 
to draw a picture 
before they write 
their answers. 
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ADAPTING WRITTEN TESTS 
 

Sample Original Test 
 

Middle School Level 
 
Chapter 11:  Lands of the Northern Coast  
 
Words You Should Know 
 
Match the words in List A with their definitions in List B. 
 

List A List B 
  

___ 1. Fjords 

___ 2. Stockfish 

___ 3. Co-operatives 

___ 4. Population map 

___ 5. Sparsely populated 

___ 6. Densely populated 

___ 7. Dikes 

___ 8. Polders 

 

a.  having few people  
b.  having many people 
 
c.  fish dried in the open air  
d.  a business in which farmers together 

 sell their produce 
 
e.  shows where the people live  
f.  deep, narrow bays formed by the sea 

between mountains  
g.  broad banks of rock, sand, gravel, and 

clay, built to hold back the tide 
 
h.  low fields reclaimed from the sea 

 
Looking at Maps 
 
Look at Norway, Sweden, Finland, and Denmark on the maps on pages 160-161 and 184. 
 
1. Which country is the most mountainous? 
 

              
 

2. Which country is made up entirely of lowland plains? 
 

              
 

3. Which country has many small lakes? 
 

              
 

4. Which country has a network of rivers and lakes, linked by canals, through its southern part? 
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ADAPTING WRITTEN TESTS 
 

Sample Original Test 
Middle School Level 

 
The Scandinavian Countries 
 
1. Why do many Norwegian men and women make their living from the Sea? 
 
 
 
2. Why is the sea an important means of transportation in Norway? 
 
 
 
3. What are Sweden's main resources? 
 
 

 
4. What is Finland's chief resource?  What is done with it? 
 
 

 
5. Why is Denmark a good country for dairy farming? 
 
 

 
6. Why is trade important to the Scandinavian countries, especially to Norway and Denmark? 

 
 
 

Questions 
 
1.   What valuable natural resources are found in Norway's mountains? 

 
              

2.   How do the Finns make use of their lakes, rivers, and canals? 
 

              
3.   Why have farmers in Denmark and other countries formed co-operatives? 

 
              

4.   Why does the Netherlands have good farming lands?  What great problem did its people have to face   
   to keep those farming lands? 

 
              

5.   What kinds of products do the Dutch manufacture? 
 

              
6.   What chief natural resources have helped industry to grow in Belgium?  In Luxembourg? 

 
              

Adapted from Our World, Ginn and Company  
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ADAPTING WRITTEN TESTS 
 

Sample Adapted Test 
Middle School Level 

Labeled  

Chapter 11:  Lands of the NorthernCoast 
 

I. Matching 
 
Directions: Place the letter of the vocabulary word in the space provided. 

 
 
 
 
 
 
 
 

 
 
 
 

II. Chart/Map 
 

Directions:  Look at the maps on pages 160-161 and 184 to complete the chart below.    
 Put a check under the country which answers the question. 

 
Question Norway Sweden Finland Denmark 

1. Which country is the most 
mountainous? 

    

2. Which country is made up 
entirely of lowland plains? 

    

3. Which country has many 
small lakes? 

    

4. Which country has a network 
of rivers, lakes, linked by 
canals, through its south part? 

    

 
 

Write clear, 
concise 
directions 

Put definitions 
into sets of 5 to 
10 per group 

Provide  a 
chart to 
answer the 
questions 

___1. having few people 
___2. having many people 
___3. fish dried in the open air 
___4. a business in which farmers together sell their produce 
___5. shows where the people live 
___6. deep, narrow bays formed by the sea between mountains 
___7. broad banks of rock, sand, gravel, and clay, built to hold 

back the tide 
___8. low fields reclaimed from the sea 

A. Fjords 
B. Stockfish 
C. Co-operatives 
D. Population map 
E. Sparsely populated 
F. Densely populated 
G. Dikes 
H. Polders 
I. Relief Map 
 Put the 

definitions on 
the left and the 
vocabulary 
words on the 
right 
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ADAPTING WRITTEN TESTS 
 

Sample Adapted Test 
Middle School Level 

Labeled  
 
 

Allow 
students to 
use the text 
and provide 
page clues 

 
III. Completion 
 
 Directions:  Write the correct answer for each of the following questions.  Find the answer 

in the book using the page clues given. 
 

1. What are two of Sweden's main resources?  (p. 188) 
 

1.           
2.           

2. The forest is Finland's chief resource.  What are 3 things that are done with the wood 
from the forest?  (p. 189) 
1.           
2.           
3.           

 
3. What are the two valuable natural resources found in Norway's mountains?  (p. 185) 
 

(1.)          

(2.)          

 
4. What are two reasons why Denmark's climate is good for dairy farming?  (p. 190) 

 

(1.)          

(2.)          

 

5. What are two products that Dutch manufacture?  (p. 192). 

 
(1.)          

(2.)          

 

 

 
 
 
 
 
 

Specify the 
number of 
answers 
required 

Provide page 
clues as an 
option 

Underline 
key words 



 

Copyright 2001                  Allegheny Intermediate Unit     216 

ADAPTING WRITTEN TESTS 
 

Sample Adapted Test 
Middle School Level 

Labeled  
 

 
 

 
 
 
 

 
 

 
 

 
 

 
 
 

IV. Essay Questions 
 
 Directions:  Read the two (2) essay questions.  Answer one (1) of the two (2) questions 
  in a complete paragraph.  Complete the planning guides before writing the essay. 

 
1. Why is the sea an important means of  transportation in Norway? 
 

Planning Guide 
 

Question Answer 

1. Where do most of the people live in Norway? 1.  

2. What function do the fjords serve? 2.  

 
Paragraph:            

           

           

           

           
 
 
 
2. Why have farmers in Denmark and other countries formed co-operatives? 

 
Planning Guide 

 

Question Answer 

1. What three (3) benefits do farmers get by 
being a member of a large group? 

1. 
2. 
3. 

2. What three (3) services do the farmers get by 
being a member of a large group? 

1. 
2. 
3. 

 
Paragraph:            

           

           

           

           
 

Provide 
planning guide 
to organize 
thoughts 

Provide 
numbers for 
expected 
responses 

Specify  the 
number of 
answers  
required 

Allow students to 
choose which 

questions to 
answer 
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ADAPTING WRITTEN TESTS 
 

Sample Original Test 
High School Level 

 
Unit 7:  The Elements of the Novel 
The Captain's Daughter, by Alexander Pushkin - Chapter Two 
 
Recognizing Elements of the Novel 

    
Directions: For each question, place the best answer in the space.          (6 points each) 

 
1. The major plot development in this chapter is 

a) Making peace with Savelich 
b) Buying a hareskin coat 
c) Meeting the Cossack in the storm 
d) Dining with the general 
 

1.   

2. Suspense is heightened when 
a) Piotr and Savelich are lost in a snowstorm 
b) Savelich complains about Piotr's losing 100 rubles 
c) Piotr gives away his coat 
d) Brigands threaten Piotr 
 

2.   

3. The setting of Chapter Two is 
a) France 
b) A Polish village 
c) Czechoslovakia 
d) Various locations on the Russian steppes 
 

3.   

4. A running conflict in the novel thus far is 
a) Savelich's inner doubts about his future 
b) Piotr's defiance of his mother 
c) Piotr's struggle to win at gambling 
d) Savelich's attempts to guide Piotr wisely 
 

4.   

5. On the way to the inn, Piotr dozes off and dreams of returning home.   
This frightening dream is an example of: 
a) Irony 
b) Foreshadowing 
c) Resolution 
d) Metaphor 

5.   
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ADAPTING WRITTEN TESTS 
 

Sample Original Test 
High School Level 

 
 
Interpreting Meanings - Part 2 
 
Directions to Student:   On a separate sheet of paper, write a paragraph explaining your point of 
view.  Cite passages from the chapter that supports your opinion.  (15 points) 
 
1. What do you think are the effects of Piotr's inexperience and impulsive actions in Chapter Two? 
 
 
 
2. Are they mostly favorable or unfavorable? 
 
 
 
Developing Vocabulary 
 
Directions to Student:  Match each word in the left-hand column with the best meaning in the 
right-hand column. (3 points each) 
 

1. Morose   a. Against one's will 

2. To presage   b. Calmness, self-control 

3. Habitation   c. To be imprisoned 

4. Vicissitudes   d. Misleading, idle, or empty talk 

5. Involuntary   e. A meeting place 

6. Vagabond   f. Gloomy, sullen 

7. Rendezvous   g. A dwelling 

8. Palaver   h. Over-indulgence in harmful places 

9. Dissaption   i. Willingly 

10. Composure   j. A tramp or wanderer 

    k. Sudden changes in circumstances 

    l. To foretell, give warning of 
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ADAPTING WRITTEN TESTS 
 

Sample Adapted Test 
High School Level 

Labeled  

Unit 7 - The Elements of the Novel 
 

The Captain's Daughter, by Alexander Pushkin - Chapter 2 
 

I. Recognizing Elements of the Novel 
 
 Multiple Choice 
 

Directions:  For each question,  place the letter of the best answer in the space provided. 
  (two points each) 

 
_____ 1. The major plot development in this chapter is 

A. Making peace with Savelich 
B. Buying a hareskin coat 
C. Meeting the Cossack in the storm 
D. Dining with the general 

 

    
_____ 
 

2. Suspense is heightened when 
A. Piotr and Savelich are lost in a snowstorm 
B. Savelich complains about Piotr's losing 100 rubles 
C. Piotr gives away his coat 
D. Brigands threaten Piotr 

 

    
_____ 3. The setting of Chapter 2 is 

A. France 
B. A Polish village 
C. Czechoslovakia 
D. Various locations on the Russian steppes 

 

    
____ 4. A running conflict in the novel thus far is 

A. Savelich's inner doubts about his future 
B. Piotr's defiance of his mother 
C. Piotr's struggle to win at gambling 
D. Savelich's attempts to guide Piotr wisely 

 

    
____ 5. On the way to the inn, Piotr dozes off and dreams of returning 

home.  This frightening dream is an example of: 
A. Irony 
B. Foreshadowing 
C. Resolution 
D. metaphor 

 

 
 
 

 
 
 
 
 
 
 

Limit point 
values for 
objective 
questions 

Use all capital 
letters 

Keep all  
responses in 
vertical 
columns 

Limit each 
section to  
5-10 items 

Write clear, 
concise 

 directions 

Label each  
section of  the 
test 

Note to Teacher:  If four choices are too difficult, reduce the number. 
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ADAPTING WRITTEN TESTS 
 

Sample Adapted Test 
High School Level 

Labeled Example 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

II. Matching 
 
Developing Vocabulary 
 
Directions:  Place the letter of the correct word in the space provided.  (2 points each)  

 
___ Against one's will A. Morose 

___ Calmness, self-control B. To presage 

___ Misleading, idle, or empty talk C. Habitation 

___ A meeting place D. A meeting place 

___ Gloomy, sullen E. Involuntary 

___ A dwelling F. Vagabond 

___ Over-indulgence in harmful places G. Rendezvous 

___ A tramp or wanderer H. Palaver 

___ Sudden changes in circumstances  I. Dissipation 

  J. Composure 

III. Essay 
 
Making Judgements 
 
Directions: Complete the planning guide before writing a paragraph in the box below.  
 
Question:  List three (3) of Piotr’s actions and explain why the actions are favorable or 
unfavorable. 

Planning Guide 
 

Piotr's Inexperience 
& Impulsive Actions 

Is the action 
Reasons 

Favorable Unfavorable 

1.    

2.    

3.    

 
Paragraph 

 
 
           
 
           
 
           
 
           
 
 

 
  
 
 
 
 

Provide test 
space to 
answer the 
essay 
questions 

Provide a 
chart to 
organize 
thoughts 

Use all  
capital  
letters 

Provide one 
additional 
response 

Limit topics 
to be 
discussed in 
essay 

Limit the 
response to  
one  
paragraph 

Put the 
definitions  
on the left 

Specify 
number of 
answers 
required 



  

221                      Allegheny Intermediate Unit     Copyright 2001 

 ALTERNATIVES TO WRITTEN TESTS 
 
 

 Many students need to demonstrate understanding using alternatives to written tests. 
Performance tasks are an alternative to written tests. When using performance tasks, students are 
evaluated using performance-based assessments that help students demonstrate their knowledge 
and skills through authentic tasks using scoring rubrics. The scoring rubrics specify the 
expectations and provide the students with guidelines for completing the task according to 
student need. 
 
 This section includes: 
 

• A step-by-step process for developing performance assessment  (p. 222)   
• Performance tasks  (p. 223) 
• Descriptive terms for developing a scaled set of criteria (p. 224) 
• Planning guides (pp. 225-226) 
• Analytic rubrics (pp. 227-231) 
• Performance rubrics (pp. 232-233) 
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 ALTERNATIVES TO WRITTEN TESTS 
 

Step-by-Step Process for Developing Performance Assessments 
 
 

Step 1. Identify what to assess 
 
 
Step 2. Choose the performance task and identify the purpose, target audience and product. 
 (See p. 223 for ideas) 
 

A. Purpose ______________________________________________________ 

B. Target Audience _______________________________________________ 

C. Product or Performance ___________________________________ 

 
 
Step 3. Develop a rubric or checklist for scoring the task. 
 

• See p. 224 for the descriptive terms for developing a scaled set of criteria 
• See p. 231 for an analytic rubric template 
• See p. 233 for a performance rubric template 
 

 
 
Step 4.  Present the scoring rubric with the performance task. 
 
 
Step 5.  Adapt the scoring rubric as needed. 
 
  See the rubric on p. 230 that indicates the amount of assistance given to a student. 
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ALTERNATIVES TO WRITTEN TESTS 

 
Menu for Developing Performance Tasks 

 
A.  Purposes B.  Target Audiences C.  Products/Performances 

 
ϖ Conduct an Experiment 
ϖ Correct errors 
ϖ Critique 
ϖ Debate 
ϖ Defend 
ϖ Design/Create 
ϖ Entertain 
ϖ Explain 
ϖ Identify 
ϖ Improve upon 
ϖ Investigate 
ϖ Make a Plan/Proposal 
ϖ Persuade 
ϖ Reach a Decision 
ϖ Solve a Problem 
ϖ Summarize 
ϖ Teach 

 
ϖ Board Members 
ϖ Bosses 
ϖ Businesses 
ϖ Celebrities 
ϖ Community Members 
ϖ Customers/Consumers 
ϖ Editors 
ϖ Elected Officials 
ϖ Friends/Neighbors 
ϖ Museum Visitors 
ϖ Pen Pal(s) 
ϖ Readers 
ϖ Relative(s) 
ϖ School Staff 
ϖ Students 

(fellow/older/younger) 
ϖ Travel Agent & Travelers 
ϖ Visitors 
 

 
ϖ Advertisement 
ϖ Article 
ϖ Audio-tape 
ϖ Biography/Autobiography 
ϖ Book/Movie Review 
ϖ Brochure 
ϖ Cartoon/Comic Strip 
ϖ Computer Graphic 
ϖ Critique 
ϖ Dance 
ϖ Diagram 
ϖ Display 
ϖ Drawing/Illustration 
ϖ Editorial 
ϖ Exhibit 
ϖ Game 
ϖ Interview 
ϖ Letter 
ϖ Model/Collage 
ϖ Newscast/News Report 
ϖ Oral Presentation 
ϖ Parade 
ϖ Play/Skit 
ϖ Poem 
ϖ Proposal 
ϖ Questionnaire 
ϖ Resume 
ϖ Role Play/Simulation 
ϖ Song/Jingle 
ϖ Speech 
ϖ Videotape 
ϖ Written Report 
 

 
Adapted from McTighe (1996) 
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ALTERNATIVES TO WRITTEN TESTS 
 

Descriptive Terms for Developing a Scaled Set of Criteria 
 

 
The following terms describe differences in degree when labeling the elements of a rubric. 
 
 

Degrees of Quality 
 Excellent 
 Good 
 Fair 
 Poor 

Degrees of Effectiveness 
 Highly effective 
 Effective 
 Moderately effective 
 Minimally effective 
 Ineffective 
 

Degrees of Quantity 
 Many 
 Some 
 A few 
 None 

Degrees of Expertise 
 Expert 
 Advanced 
 Intermediate 
 Novice 
 

Degrees of Frequency 
 Always 
 Usually/consistently 
 Frequently 
 Sometimes 
 Rarely 
 Never 

Degrees of Understanding 
 Thorough/Complete 
 Substantial 
 Partial/Incomplete 
 Misunderstanding/Serious 

Misconceptions 

Degrees of Assistance 
 Without assistance 
 With cuing 
 Seldom 
 Some of the time 
 All the time 

 

 
 

 
 
 

Adapted from McTighe (1996) 
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 ALTERNATIVES TO WRITTEN TESTS 
 

Performance Task Planning Guide 
Sample 

 
 

 
TASK 

• Title    Getting a Job        

• Curriculum Area   Language Arts        

• Recommended grade level    11th - 12th      

• Approximate time frames    5 class periods      

• Resources and materials   Library materials, internet resources, video camera 
 
DESCRIPTION OF THE TASK 
 
 You are applying for a summer job and your task is to have the skills and products necessary 
to be hired.  Your tasks are: 
 

• Complete a one or two page resume including the following categories of information:  
education, job experience and achievements. 

• Develop a list of 10 questions you think a prospective employer may ask during an 
interview.  Provide a synopsis of the main points you will highlight when you answer those 
questions. 

• Simulate a 15 minute interview with a peer taking the role of interviewer.  Video tape this 
interview. 

 
STUDENT PRODUCTS 
 

• Resume 
• List of questions and answers 
• Video tape of interview 

 
 
CRITERIA FOR EVALUATING STUDENT PRODUCTS/PERFORMANCES 
 

Resume Question & Answer List Video of Interview 
• Accurate information for 

all categories. 
• Use of a computer 

program to generate 
resume. 

• Overall appearance. 

• Ten questions are listed 
and answered 
appropriately. 

• Answers are explicit and 
organized by points. 

• Originality of answers is 
seen. 

• Spoke clearly. 
• Looked at interviewer 

when spoke. 
• Answered questions in 

short accurate 
statements. 

• Presented answers in 
logical, sequential order. 

 

 

 
 

  

Performance Task 
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ALTERNATIVES TO WRITTEN TESTS 
 

Performance Task Planning Guide 
Template 

 
 

 
 
 

 
TASK 

• Title          

• Curriculum Area          

• Recommended grade level        

• Approximate time frames        

• Resources and materials           
 
DESCRIPTION OF THE TASK 
 

 
 
 
 
 
 
 

 
STUDENT PRODUCTS 
 
 
 
 
 
 
 

 
 
CRITERIA FOR EVALUATING STUDENT PRODUCTS/PERFORMANCES 
 
 

 

 
 

  

Performance Task 
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ALTERNATIVES TO WRITTEN TESTS 
Analytic Rubric  

Labeled Sample 
 

 
 
 
 

Elements Ideas Organization Word Choice Sentence 
Structure Mechanics 

4 Fresh, original. 
Focused on 
topic. 
Supporting 
details. 

Ideas connected.  
Strong beginning, 
middle, and end.  
Sequential and 
logical. 

Wide variety 
used.  
Consistent and 
appropriate 
usage.  Words 
"enhance" 
ideas. 

Clearly written.  
Complete 
sentences.  
Variety of 
sentence length. 

Few or no 
errors. 

3 

Some original 
ideas.  General 
focus on topic.  
Most 
supporting 
details 
included. 

Most ideas 
connected.  Good 
beginning, middle, 
and end.  Most 
ideas sequential 
and logical. 

Some variety.  
Mostly 
consistent and 
appropriate.  
Words 
generally 
support ideas. 

Most sentences 
clearly written.  
Simple 
sentences.  
Some variety of 
length. 

Some errors. 

2 
Few original 
ideas.  Moves 
away from 
focus.  Few 
supporting 
details. 

Some ideas 
connected.  
Attempts 
beginning, middle, 
and end.  Not 
always sequenced 
and logical. 

Common word 
choice.  Some 
appropriate 
word choices.  
Little use of 
descriptive 
words. 

Some unclear 
sentences.  Run-
on fragmented 
sentences.  
Little variety. 

Many errors. 

1 
Incomplete 
ideas.  
Unfocused.  
Lacks detail 

Few ideas 
connected.  Lacks 
beginning, middle, 
and end.  Little 
sequence and logic. 

Limited word 
choice.  
Inappropriate 
word choices.  
No attempt to 
use descriptive 
words. 

Sentences not 
clear.  Frequent 
fragmented 
sentences.  No 
variety. 

Serious errors. 
No variety. 

 

      Score      ______           ______             ______           ______            ______   

        Total Score: _______________ 

Purpose:     To Entertain        

Audience:    Your Classmates and Parents 

 

    

 

  

           
 

Develop 
a scaled 
set of 
scores. 

Identify 
the 
elements 
to be 
used. 

Develop a 
scaled set of 
criteria for each 
point on the 
scale. 

Note to Teacher:  This rubric can be adapted by eliminating some elements, changing the number of  scaled 
scores and/or modifying the characteristics. 

∗ 
 

 

Rubric 
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ALTERNATIVES TO WRITTEN TESTS 
Analytic Rubric  

Sample 
 
 
 
 
 
  
Elements Communication Connection Problem-Solving Pattern/ 

Relationships 

4 
Information is stated 
clearly with supporting 
details that are 
organized and accurate. 

Understands project 
by demonstrating the 
use of well-organized 
tables and pictures. 

Conclusion is 
thorough and 
insightful with clear, 
focused, and complete 
facts. 

Describes and 
explains thoroughly 
the reasons with 
detailed descriptions. 

3 
Information is stated 
with supporting details 
that are organized with 
few errors. 

Understands projects 
by demonstrating the 
use of tables and 
pictures. 

Conclusion is 
thorough with 
organized facts and 
few errors. 

Describes and 
explains the reasons. 

2 
Information is stated 
but is unclear with 
many errors and few 
supporting details. 

Understands project 
but demonstrates 
inaccuracies with 
tables and pictures. 

Conclusion consists of 
facts but is 
disorganized and not 
easily understood. 

Describes and 
explains the reasons 
with some errors. 

1 
Information is unclear 
with few supporting 
details or no details and 
is not easily 
understood. 

Understands projects 
but demonstrates a lot 
of inaccuracies or 
missing tables and/or 
pictures. 

Conclusion is 
incomplete and has 
incorrect facts or is 
missing. 

Unable to describe 
and explain the 
reasons. 

 
Score          __________            _________             __________             __________  

Total Score: _______________ 

Purpose:     To Provide a Hypothesis      

Audience:    Your Teacher        

Product:  A Written Account of a Science Experiment   

 

∗ 
 

 

Rubric 
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 ALTERNATIVES TO WRITTEN TESTS 
Analytic Rubric  

Sample 
 
 
 
 
 
  
Elements Collection of Data Drawing of 

Graph Connections Oral 
Presentation 

4 
Designed and used a 
frequency table to 
collect extensive data. 

Chose an appropriate 
graph that was titled, 
labeled, and accurately 
represents the data. 

Demonstrated the use 
of a well organized 
table and graph. 

Information was 
stated clearly with 
supporting visual 
aids that are 
organized and 
accurate. 

3 
Designed and used a 
frequency table to 
collect data. 

Chose an appropriate 
graph that was titled, 
labeled, and accurately 
represents the data 
with one error in 
editing. 

Demonstrated the use 
of a table and graph. 

Information was 
stated with 
supporting visual 
aids that are 
organized with few 
errors. 

2 Collected data in an 
unsystematic fashion. 

Chose a graph that was 
titled, labeled, and 
represents the data 
with several editing 
errors. 

Demonstrated 
inaccuracies with 
table and graph. 

Information was 
unclear with few 
supporting visual 
aids and is not easily 
understood. 

1 Little accurate data was 
collected. 

Chose an inappropriate 
graph. 

Was missing a table 
or graph. 

Information was 
unclear with 
inappropriate visual 
aids and is not easily 
understood. 

 

Score          __________            _________             __________             __________  

Total Score: _______________ 

Purpose:     To Display and Summarize Data      

Audience:    Classmates and Teacher       

Product:  A Graph with an Explanation      

 

∗ 
 

 

Rubric 
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ALTERNATIVES TO WRITTEN TESTS 
Analytic Rubric  

Sample 
 
 
 
 
 
  
Elements  Requirements Content Mechanics Neatness Assistance 

5 

Seven to eight 
elements of colonial 
life were included.  
Followed all of the 
standards of proper 
format, margins, 
paper, heading, 
interview format. 

Concepts were 
answered in 
depth.  
Information was 
clearly stated and 
easy to 
understand. 

Complete 
sentences with 
appropriate 
capitalization 
and punctuation 
used 
consistently 

Work was free of 
typing or hand-
writing errors and 
was also clean and 
wrinkle free. 

Student 
worked 
without 
assistance. 

3 
Five to six elements 
about colonial life 
were included.  
Adequately followed 
the standards of 
proper format. 

Concepts were 
covered 
adequately, but 
lacked depth.  
Information was 
understandable. 

Complete 
sentences with 
appropriate 
capitalization 
and punctuation 
sometimes 
used. 

Work contained 
some typing or 
handwriting errors 
and was somewhat 
soiled or wrinkled 

Student 
worked with 
some 
assistance. 

1 
Fewer than 4 
elements of colonial 
life were included.  
Standards of proper 
format were not 
adequately followed. 

Concepts were 
not covered 
adequately.  
Information was 
not clearly 
stated. 

Complete 
sentences with 
appropriate 
capitalization 
and punctuation 
seldom used 

Work contained 
many errors in 
typing or 
handwriting.  Paper 
was very soiled or 
wrinkled. 

Student 
needed 
assistance 
throughout the 
entire project. 

 
Score        __________         _________       __________      __________       

__________ 

Total Score: _______________ 

Purpose:     To Apply Information About the Colonial Period   

Audience:    Classmates and Teacher       

Product:  A Story About Colonial Times     

 

Note to Teacher:  This rubric contains a column to show the amount of assistance the student needs. 
Other categories could be added. 

Rubric 
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ALTERNATIVES TO WRITTEN TESTS 
 

Analytic Rubric Format 
Template 

 
 

 
 
 
 
 
Elements ∗     

4 
  

 
 

3 
    

2 
    

1 
    

 
 

Purpose: ____________________________________________ 

Audience: ___________________________________________ 

Product: ____________________________________________ 

 

 

Rubric 
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Note to Teacher:  This performance rubric can be adapted by eliminating some categories, deleting or changing some 
characteristics and/or modifying the scale. 

 ALTERNATIVES TO WRITTEN TESTS 
Performance Rubric 
Planning Guide - Sample 

 
 

Topic:        Getting a Job          
 
Resume   
         (product/performance) 
 

 1   2   3   4   Accurate information in education, job experience,  achievements   
 1   2   3   4   Use of computer program to generate resume       
 1   2   3   4   Overall appearance       
    

Question and Answer List 
         (product/performance) 

 

 1   2   3   4   Ten questions are listed and answered appropriately    
 1   2   3   4   Answers are explicit and organized point-by-point    
 1   2   3   4   Originality of answers is seen      
  

Video of Interview  
         (product/performance) 

 

 1   2   3   4   Interviewee spoke clearly     
 1   2   3   4   Interviewee looked directly at interviewer when answering questions   
 1   2   3   4   Interviewee answered questions in short, accurate statements  
 1   2   3   4   Interviewee presented answers in logical, sequential order   
 

What were the outstanding portions of this product and presentation? 
___________________________________________________________________________ 

___________________________________________________________________________ 

___________________________________________________________________________ 

There will be a 4 point scale for each item on the scoring guide. 

 4 = Outstanding  - all requirements met and then above and beyond 
 3 = Very Good  - all requirements met 
 2 = Good  - adequate products and performance 
 1 = Fair   - needed more to meet expectations 
 
Name of person completing this rubric (scoring guide): ______________________ 

 

Rubric 
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ALTERNATIVES TO WRITTEN TESTS 
Performance Rubric 

Template 
 
 
 
 

Topic: _________________________________________________ 
 
_______________________ 
         (product/performance) 
 

 1   2   3   4   _________________________________________________ 
 1   2   3   4   _________________________________________________ 
 1   2   3   4   _________________________________________________ 
 1   2   3   4   _________________________________________________ 
 
_______________________ 
         (product/performance) 
 

 1   2   3   4   _________________________________________________ 
 1   2   3   4   _________________________________________________ 
 1   2   3   4   _________________________________________________ 
 1   2   3   4   _________________________________________________ 

 
_______________________ 
         (product/performance) 
 

 1   2   3   4   _________________________________________________ 
 1   2   3   4   _________________________________________________ 
 1   2   3   4   _________________________________________________ 
 1   2   3   4   _________________________________________________ 
 

What were the outstanding characteristics of this product and presentation? 
______________________________________________________________ 
______________________________________________________________ 
______________________________________________________________ 
 
There will be a 4 point scale for each item. 

 4 = Outstanding  - all requirements met and then above and beyond 
 3 = Very Good  - all requirements met 
 2 = Good  - adequate products and performance 
 1 = Fair  - needed more to meet expectations 

 
Name of person completing this rubric (scoring guide): ________________________  

 

Rubric 
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ACCOMMODATIONS FOR A STANDARDIZED STATE AND  

DISTRICT ASSESSMENT 
 
 

 Many students have difficulty taking standardized tests. Some lack basic 
skills such as reading the questions, interpreting the questions, defining the 
vocabulary, writing answers, or locating information. Other students have 
difficulty with the type of questions or tasks required to complete the tests. 
Therefore, accommodations may be needed for students with special needs.   
 
 Tools for determining accommodations for standardized tests include:   
 

• The planning guide on p. 235 helps the teacher make decisions to 
determine the accommodations for individual students. 
 

• The checklist on p. 236 helps the teacher determine the student’s need for 
accommodations.  

 
• The chart on p. 237 lists the accommodations allowed for the 

Pennsylvania System of Statewide Assessment (PSSA). 
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ACCOMMODATIONS FOR  
STANDARDIZED STATE AND DISTRICT ASSESSMENTS 

 
Decision Making Process 

 
Directions to Teacher:  Use this process to determine standardized test accommodations based 
upon needed classroom accommodations. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student ____________________  Date ________________ 
 
Standardized Test _____________________________________ 
 
Directions:  Follow the steps below to plan the accommodations for each individual student. 
 
1. What accommodations does the student usually need for instruction? 

(see p. 236) 
_________________________________________________________________ 
_________________________________________________________________ 
 
2. What accommodations does the student usually need for classroom 

assessment? (see p. 236) 
_________________________________________________________________ 
_________________________________________________________________ 
 
3. What accommodations will the student need for this standardized test?  
_________________________________________________________________ 
_________________________________________________________________ 
 
4. Which accommodations are allowable for the standardized test? (see p. 237) 
_________________________________________________________________ 
_________________________________________________________________ 
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ACCOMMODATIONS FOR  
STANDARDIZED STATE AND DISTRICT ASSESSMENT  

 
Name ___________________________________________  Date ________________________ 
 
Directions to Teacher:  Check each area of need. 
 

Checklist to Determine Need for Accommodations 

Presentation: 
 
___ Does the student have difficulty hearing? 
___ Does the student have difficulty listening to and following oral directions given by an 

adult? 
___ Does the student have difficulty remaining on task for the entire length of a typically 

administered portion of the test (e.g., 20-30 minutes)? 

Response: 
 
___ Does the student have difficulty tracking from a test booklet to a test response form? 
___ Does the student have difficulty reading the assessment responses? 

Test Modifications: 
 
___ Is the student visually impaired? 
___ Does the student have difficulty focusing on his or her work when large volumes of items 

are on a page? 

Setting: 
 
___ Does the student have difficulty focusing on his or her work with 25 or 30 other students 

in a quiet setting? 
___ Does the student display behaviors that are distracting to other students? 
___ Does the student have difficulty taking the test in the same way as it is administered to 

other students? 

Timing/Scheduling: 
 
___ Does the student have difficulty working continuously for the entire length of a typically 

administered portion of the test (e.g., 20-30 minutes)? 
___ Does the student use accommodations that require more time to complete individual test 

items? 
___ Does the student take medication that dissipates over time, so that optimal performance 

might occur at a certain time of day? 
___ Does the student’s anxiety level increase dramatically when working on certain content 

areas, so that these should be administered after all other content areas are assessed? 

Assistive Devices: 
 
___ Does the student have difficulty manipulating a  pencil or other writing instrument? 

 Adapted from Thurlow, Elliott, & Ysseldyke (1998) 
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 ACCOMMODATIONS FOR A 
STANDARDIZED STATE AND DISTRICT ASSESSMENT  

 
Name ___________________________________________  Date ________________________ 
 
Directions to Teacher:  Check the accommodations the student needs. 
 

Allowable Accommodations for PA. System of Statewide Assessment (PSSA) 

 
Presentation 

 
___ Use sign language/Native Language 
___ Quietly repeat directions 
___ Have student demonstrate understanding 
___ Pair oral directions with written directions 
___ Cue student on task 
___ Read test items (math and writing only) 
___ Check periodically to ensure correct   
        marking 
___ Provide physical assistant 
 

 
Setting 

 
___ Use adaptive/special furniture 
___ Test in separate room or small group 
___ Reduce stimuli 
___ Provide appropriate lighting 
___ Use preferential seating 
___ Secure papers to work area 

 
Response 

 
___ Write in booklet 
___ Point to response 
___ Answer questions orally 
___ Use audiotape (Math and Reading only) 

 
Timing/Scheduling 

 
___ Increase/decrease opportunity for  
         movement 
___ Provide additional breaks 
___ Allow extended time 
___ Provide flexible scheduling 
 

 
Test Modifications 

 
___ Use Braille/Large print 
___ Use enlarged answer sheet 
___ Provide written steps for directions 
___ Highlight key words/phrases in directions 
___ Mask portion of test 
___ Utilize different positions of paper or alter  
         test-taking position 
___ Use colored stickers for visual cues 
___ Use acetate color shield 

 

 
Assistive Devices 

 
___ Allow augmentative communication 
         systems 
___ Use FM or other type of listening 
         device 
___ Provide magnifier, large-print, or  
         Braille material 
___ Allow alternate writing system 
___ Use mounting system 
___ Use calculator (except for non- 
         calculator section) 

 
 
Adapted from Pennsylvania Department of Education (2000) 
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             SECTION FIVE 
MANAGEMENT SECTION 

 
 

The purpose of the management section is to provide teachers with strategies to assist students 
with 

• Organization  (pp. 240-249) 
• Communication  (pp. 250-256) 
• Motivation  (pp. 257-278) 

 
Organization 
 Some students need specific instruction to improve organizational skills. Several skills that 
need to be taught include using mnemonics for getting organized for class, understanding 
classroom expectations and procedures, and using assignment sheets. The organization strategies 
can be used on an individual basis or can be taught to the whole class. 
 
 
Communication 
 In order for some students to be successful, their academic and behavioral performance 
needs to be reinforced. Several forms are provided that can be used to reinforce and motivate 
student efforts. Included are teacher-to-teacher, teacher-to-student, and teacher-to-parent 
communication forms. 
 
 
Motivation 
 Strategies that have been found to be effective in motivating students include goal setting 
and self-monitoring. Some students need to be taught directly how to set goals and monitor their 
own progress. There are several strategies and forms presented that may assist students in 
becoming more motivated to succeed academically and behaviorally. 
 
 
 
 
 
 
 
All of the ideas presented in this section have been designed to assist students with 
organizational and behavioral challenges. 
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ORGANIZATION  
 
 
The purpose of the Organization section is to provide teachers with strategies to help students 
with organizational skills.  The strategies can be used with individual students or for the whole 
class. 
 
The first five strategies in this section are to be taught at the beginning of the school year. These 
strategies are designed to help students: 
 

• Understand classroom expectations and procedures  (p. 241) 
• Read for key points in a chapter  (p. 242) 
• Determine what information is important to a teacher  (p. 243) 
• Use mnemonic techniques to organize for class  (p. 244) 
• Record own progress  (p. 245) 

 
 
Additional strategies in this section include: 
 

• Using an assignment notebook or planner  (pp.246-247) 
• Planning a long-term project  (p. 248) 
• Planning group projects (p. 249) 

 
 
 
 
Students need to be taught how to use each of these planning tools. Also, time during class 
is needed to complete each planning guide. 
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ORGANIZATION 
 

How To Succeed With A Little Bit Of Effort 
 

Name: _________________________________________   Date: _____________ 

Subject:________________________________________    Grade: ____________ 

 

WHAT YOU NEED FOR CLASS 
 
__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

 
HOW TO BEHAVE IN CLASS 
 
__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

 
HOW TO GET GOOD GRADES 
 
__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

 
HOW TO GET HELP 
 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

Note to Teacher: This form is to be used at the beginning of each school year in two ways: 1) as a 
guide for developing your own list of classroom expectations and procedures; and 2) as a guide for 
developing a collaborative list written by both teacher and students. 
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ORGANIZATION 
 

Textbook Checklist 
 
Name: _______________________________________________________ 

Textbook: ____________________________________________________  

Chapter: _____________________________ Pages:______________ 

 
Survey the chapter. 
 As I surveyed the chapter, I 

ο Noticed all major headings. 
ο Noticed all pictures, maps, charts, tables, graphs, etc. 
ο Read the summary at the end of the chapter. 
ο Read the study questions listed at the end of the chapter. 

 
Read the chapter and take notes. 
 As I read the chapter, I 

ο Changed all main headings into study questions. 
ο Answered all the study questions 
ο Took notes on a separate piece of paper. 
ο Listed important events, concepts, or facts in order. 
ο Made 3” x 5” index cards of important terms, people and events. 

 
Review the chapter. 
 As I reviewed the chapter, I 

ο Made sure I understood all the main points and how they relate to one 
another. 

ο Answered all the study questions at the end of the chapter. 
ο Reviewed notes to make sure I covered all key points. 

Adapted from Sams, Whoric, Lewis, Homish & Cook (1996) 

  

 

 
 

Note to Teacher: Use this form as a guide to teach students how to self-monitor when reading a 
chapter in a textbook. 
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                  ORGANIZATION 

Read A Teacher 
TOP SECRET: 
• Each teacher does certain things when telling the class something 

 really important. 
• Finding out what these things are will help you know what to write in  

your notes and what to review before tests. 
 
STEPS 
1. Complete the “What Do They Do?” below. 
2. Bring the completed worksheet to our secret meeting. 
3. Participate in a secret class discussion about observations. 
4. Make secret mental notes for the future. 
 
 
WHAT DO THEY DO? 
 
Directions to Student: Write the name of your teacher in the spaces at the tops of the 
columns. Observe your teacher carefully. Then put checks beside the things he/she does when 
telling the class important information. 
 

Teacher _____________________________________ 
 
1.   Speaks louder ________________________ 8.   Pounds on desk ________________________ 

2.   Speaks softer _________________________ 9.   Gives handout _________________________ 

3.   Says it’s important _____________________ 10.  Leans forward _________________________ 

4.   Points _______________________________ 11.  Leans backward _______________________ 

5.   Repeats _____________________________ 12.  Winks _______________________________ 

6.   Writes on board _______________________ 13.  Breathes fire __________________________ 

7.   Pounds on board ______________________ 14.  Other _______________________________ 

 
 

Note to Teacher:  Give as a class assignment at the beginning of each school year when students are 
learning their class schedules and dealing with several different teaching styles. Ask permission to 
observe target teachers. 

 



 

244                     Allegheny Intermediate Unit              Copyright 2001 

ORGANIZATION 

 
 

 
Organize for class and GET SET. 

 
 Get your handouts, outlines, textbook 
 Enter on time 
 Take your seat 

 
 Share ideas 
 Engage in discussion 
 Take notes 

 
 
Remember these TIPS. 
 
 Titles including subheading 
 Introductory statement in each paragraph 
 Phrases in bold or italics 
 Summary at the end of the section or chapter 

  

 
 

 

 

 

 

 

 

 

Adapted from Wall, Dellegrotto, McFarland, DiMartino, & Bloom (1994) 

Note to Teacher: Post this strategy in the classroom and teach the students the process. Use as an 
introductory activity at the beginning of each school year. 
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ORGANIZATION 

Student Self-Progress Record 
 

Name: _____________________________________ Time Period: From __________ 
       To __________ 
Subject: ____________________________________ Grade: ____________________ 

 
Directions to Student: Write the date, activity, and grade for each assignment. 

 
 

Date Activity Grade/ 
Percentage 

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

 
        TOTAL GRADE _____________ 
 

Note to Teacher: Require students to complete this after every graded assignment. It is important 
for students to keep track of their progress either by using this form or a computer program. 
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ORGANIZATION 

Daily Planner Page 
 

Name: Date: 

Homework Assignments 
SUBJECT ASSIGNMENT DUE 

DATE DONE 

    

    

    

    

    

    

    

    

    

    

    

    

Note to Teacher: Teach students how to use a daily planner. Allow time at the end of each period 
for students to complete this chart. 
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ORGANIZATION 

Monthly Planner 
 

   Name: ________________________________________________   Grade:  ________ 
 

Directions to Students: Record important dates such as when tests will be given and when 
projects are due. 

 
Sat./Sun. 

Mon. ________ Tues. ________   Wed. ________ Thur. ________ Fri. _________ 

Sat./Sun. 

Mon. ________ Tues. ________ Wed. ________ Thur. ________ Fri. _________ 

Sat./Sun. 

Mon. ________ Tues. ________ Wed. ________ Thur. ________ Fri. _________ 

Sat./Sun. 

Mon. ________ Tues. ________ Wed. ________ Thur. ________ Fri. _________ 

Sat./Sun. 

 
 
 

(Date) (Date) 

Note to Teacher: Teach students how to plan for long-term assignments. Include these pages in the 
daily planner or agenda books. 
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ORGANIZATION 
 

LONG-RANGE PLANNER FOR PROJECTS 
 
Name ____________________________________________ Date ________________ 

Assignment _______________________________________ Due Date_____________ 

 
STEP 1 _______________________________________ Due Date  _____________  

 _________________________________________________________ 

 
STEP 2 _______________________________________ Due Date  _____________  

 _________________________________________________________ 

 
STEP 3 _______________________________________ Due Date  _____________  

 _________________________________________________________ 

 
STEP 4 _______________________________________ Due Date  _____________  

 _________________________________________________________ 

 
STEP 5 _______________________________________ Due Date  _____________  

 _________________________________________________________ 

 
STEP 6 _______________________________________ Due Date  _____________  

 _________________________________________________________ 

 
STEP 7 _______________________________________ Due Date  _____________  

 _________________________________________________________ 

 
STEP 8 _______________________________________ Due Date  _____________  

 _________________________________________________________ 

 
 
 Note to Teacher: Teach and monitor how to plan for long-term projects. Have students write each 

step and the appropriate dates. 

Sams, Whoric, Lewis, Homish & Cook (1996) 
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COMMUNICATION 
 
 

 
The purpose of this section is to improve communication skills between teacher to parent, 
teacher to student and teacher to teacher. Included are forms and guidelines for teachers to use. 
The forms are used to reinforce, motivate, and report student progress.  
 

• Teacher-to-parent forms facilitate communication about academic and behavior 
issues and ask for parent help with homework, reviewing for tests and assisting on 
projects.  (p. 251) 

 
• Teacher-to-student forms reinforce and motivate student performance and behavior.  

(pp. 252-254)  
 

• Teacher-to-teacher forms report student progress, indicate areas of needed 
improvement, and report upcoming test information. (pp. 255-256) 
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COMMUNICATION 
 

Parent Communication Letter 
 

 
 Date: _________________________ 

 
 
Dear (Name of Parent or Guardian): 
 
Your child is working on ________________________________________________________________ 

____________________________________________________________________________________ 

____________________________________________________________________________________ 

 

You may help in the following ways: 
 

ο Review for tests 
ο Complete assignments 
ο Structure time and/or place for homework 
ο Assist with reading 
ο Assist with writing 
ο Assist with research 
ο Assist with projects/extra credit assignment 
ο Locate information in text, internet or reference materials 
ο Other  _______________________________________________________________________ 
             _______________________________________________________________________ 

  
 
If you have any comments or concerns, indicate below.  
 
____________________________________________________________________________________ 

____________________________________________________________________________________ 

 
Sincerely, 

 
 

__________________________________________ 
 

   
      _____________________________________________________ 

 
 

Please sign and return this form. ____________________________________________________ 

Note to Teacher: This form may be completed and sent home daily or periodically according to 
student need. 
 
 
 

(Teacher’s Signature) 

(Subject/Class) 

(Parent/Guardian Signature) 
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COMMUNICATION 
 

Student Communication Memo 
 
To: __________________________________________ 

From: ________________________________________ 

Date: _________________________________________ 

 
You have: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Additional comments  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

_____ Participated in class 

_____ Turned in your homework 

_____ Talked when appropriate 

_____ Followed directions 

_____ Expressed yourself appropriately 

_____ Demonstrated self-control 

_____ Finished your assignments on time 

_____ Asked for help when you needed it 

_____ Other ____________________________________________________________________ 

          ____________________________________________________________________
  

 

] Provide specific feedback here. Personalize it for the student, e.g., “Your description of the Battle of the Alamo 
was exciting, factual and well organized.” 

Note to Teacher: Use when appropriate for reinforcement and motivation to promote positive 
communication with the student. Frequent communication (daily and/or weekly) with a student can be  
very effective. 
 
 

] 
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Note to Teacher: Use this form as a daily progress report to be sent home and returned with a parent’s 
signature. The student takes this form to each class attended throughout the day. 
 
 

COMMUNICATION 
 

Daily Progress Report 
 
Name: ____________________________ Date: ________________________ 

 
Classroom Behavior 

 
 
 
 

Class Behavior Comments 
   

   

   

   

   

   

   

   

 
Academic Performance 

 
 
 
 

Class Performance Comments 

   

   

   

   

   

   

   

   

 
Parent Signature:   ____________________________________________ 

 

Key: µ Did not follow class rules 
 4  Followed class rules and completed assignments  
 :  Demonstrated outstanding cooperation or work 

Key: µ Did not complete all assigned tasks correctly 
 4  Completed all assigned tasks  
 :  Completed all assigned tasks correctly 
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COMMUNICATION 
Weekly Progress Report 

 
 

Name: ___________________________________________ Week of: _______________________ 
 

Classroom Behavior 
 
 
 
 
 

Class Monday Tuesday Wednesday Thursday Friday 
      

      

      

      

      

      

      

      
 
Comments: _______________________________________________________________________ 

           _______________________________________________________________________ 
 

Academic Performance 
 
 
 
 

Class Monday Tuesday Wednesday Thursday Friday 
      

      

      

      

      

      

      

      
 
Comments: _______________________________________________________________________ 

           _______________________________________________________________________ 

 
Parent Signature:  ___________________________________________________ 

 
 

Key: µ Did not follow class rules 
 4  Followed class rules and completed assignments  
 : Demonstrated outstanding cooperation or work 

Key: µ Did not complete all assigned tasks correctly 
 4  Completed all assigned tasks  
 :  Completed all assigned tasks correctly 

Note to Teacher: Use this form as a weekly progress report to be sent home and returned with a parent’s 
signature. The student takes this form to each class attended throughout the week. 
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COMMUNICATION 
Teacher to Teacher Memo 

 
Checklist for Student 

 
Student: _______________________________________ Teacher: _____________________________________ 
Subject: ____________________________________________________________________________________ 
 
Direction to Teacher: Please complete this checklist and return it to my mailbox. Thank you. 
 
_______________________________________         Return by:___________________________ 
  
 
I.  PREPARATION  
 Check problem areas if they exist: 
 _____ is late to class 
 _____ is unprepared with paper, pencil and book(s) 
 _____ does not complete homework (List assignments under “Comments”) 
 _____ other: ____________________________________________________________________ 
 
II. PARTICIPATION 
 Check problem areas if they exist: 
 _____ does not complete assignments (List missing assignments under “Comments”) 
 _____ does not follow directions 
 _____ does not take notes in class 
 _____ does not ask teacher questions 
 _____ does not answer questions  
 _____ does not participate in class discussions 
 _____ other: ____________________________________________________________________ 
 
III. BEHAVIOR 
 Check problem areas if they exist: 
 _____ does not have a good attitude toward class  
 _____ does not work quietly 
 _____ distracts other students 
 _____ uses inappropriate language and tone of voice 
 _____ does not attend to task 
 _____ interacts inappropriately with other students 
 _____ other:  ___________________________________________________________________ 
 
IV. EVALUATION 
 Check problem areas if they exist: 
 _____ does not understand and/or complete tests 
 _____ does not adequately prepare for tests 
 
V. CONFERENCE  
 Do you desire a conference with me? __________________________________________________ 

 If so, when is a convenient time to meet? _______________________________________________ 

 
VI. COMMENTS  
 Please describe problem areas below. __________________________________________________ 

 _________________________________________________________________________ 

 _________________________________________________________________________ 

  
 

Teacher 

Note to Teacher: This form can be completed weekly, monthly, or at the beginning or end of each 
grading period. 
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MOTIVATION 
 
The purpose of this section is to provide strategies to motivate students to learn through goal 
setting and self-monitoring. 
 
The goal setting forms provide structure for setting, recording and evaluating academic and 
behavior goals. The forms on goal setting include:  
 

• Know the SCORE for Motivating Students  (p. 258) 
• Goal Planning  (pp. 259-260)  
• Record of  Weekly Goals  (p. 261) 
• Decision Making Chart  (pp. 262-265) 

 
The forms for self-monitoring help students monitor their own progress and receive feedback 
to encourage self-improvement. Different forms and completed samples are shown to assist 
students in monitoring their goals. The forms on self-monitoring include: 
 

• Plan for Student Self-Monitoring  (pp. 266-269) 
• I Can Do It  (pp. 270-271) 
• Teacher/Student Monitoring  (pp. 272-273) 
• Self-Monitoring of Classroom Rules  (p. 274) 
• Weekly Self-Monitoring  (pp. 275-276) 
• Behavior Contract  (pp. 277-278) 
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MOTIVATION 
Strategies for Motivating Students to Learn  

Know the SCORE for Motivating Students 
 
Directions to Teacher: Use this checklist to identify areas of need in motivating students. 

 
uccess:  the need for mastery 
  

 Did I ? 
ο Clearly articulate the criteria for success and provide clear, immediate, and constructive 

feedback. 
ο Clearly and systematically model the skills needed to be successful. 
ο Clearly identify and show students that success is a valuable aspect of their personality. 
ο Provide opportunity for students to respond actively (e.g., manipulatives, role plays, 

games). 
ο State learning objectives and provide advanced organizers (e.g., Information Organizer, 

What You Need To Know Charts, Structured Study Guides, Skeletal Outlines). 
ο Teach goal setting and self-monitoring strategies. 
ο Reinforce successes. 

 
uriosity: the need for understanding 
 

  Did I? 
ο Provide relevant and complete information about a topic. 
ο Relate topic to students’ personal lives and interests. 

 
 riginality: the need for self-expression 
 

 Did I? 
ο Connect creative projects to students’ personal ideas and concerns. 
ο Expand what counts as an individual. 
ο Give students more choices. 
ο Teach decision-making strategies. 

 
elationships: the need for involvement with others 
 

  Did I? 
ο Provide opportunity for students to work with others to complete a project. 
ο Design cooperative learning to foster positive relationships. 
 

 
nergy:  the need for a complete and productive life 
 

Adapted from Brophy (1987) and Strong, Silver, & Robinson (1995) 
 
 
 

S 

C 

O 

R 

E 
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Note to Teacher: According to Brophy, the two most important criteria for motivation are: (1) Students’ 
feeling that they can do the task or skill; (2) Students’ understanding why it is beneficial to learn the new 
concept or skill, i.e., “What’s in it for me!” 
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MOTIVATION 
Goal Planning Form 

 
Name __________________________________ Class __________________ Date __________ 
 
Sample Goal:   I will   organize my locker   by      using a chart    before          Friday  . 
 
 

1. GOAL What am I aiming for?  
 ___________________________________________________________________________ 
 
2. MEASUREMENT  How am I going to measure the outcome? 
 
  Goal Sheet ________________ Checklist ________________ 
  Graph/Chart _______________ Timeline _________________ 
  Products __________________ Other ____________________ 
 

3. TIME  When will I complete my goal _________________________________________ 
 
4. PLAN  What steps will I take to reach the goal? 
 a.           
 b.        
 c.        
 Materials -What do I need to help me get there? 
        
 
 Location -Where will I work on the goal? 
        
 

5. OBSTACLES  What obstacles may stop me from reaching my goals? 
a. ________________________________________________________________________ 

 b.         
 What can I do to overcome these obstacles? 
 a.         
 b.         
 What resources do I need? 
 a.         
 b.         
 
6. EVALUATION: Did I reach my goal?          _____ Yes _____ No 
 

goal measurement time  

Adapted from Sams, Whoric, Lewis, Hornish, & Cook (1996) 
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MOTIVATION 

Goal Planning Guide 
 

Name ______________________________  Date _______________ 
 
 

Goal:  I want        

       

       

 

 

Steps:  I will        

       

       

 

 

Resources:  I need        

       

       

 

Targeted completion date:        

Completion date:        

 
 
 
 
  
 
 
 
 
 
 
    
 Note to Teacher: Student completes this form with the assistance of a teacher. 
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MOTIVATION 

Record Of Weekly Goals 
 

Name ________________________________ Date __________________ 
 

SUBJECT GOALS HOW DID I DO? 
  

______________________________________ 
 
______________________________________ 
 
______________________________________ 
 

 
____________________________ 
 
____________________________ 
 
____________________________ 

 

  
______________________________________ 
 
______________________________________ 
 
______________________________________ 
 

 
____________________________ 
 
____________________________ 
 
____________________________ 

 

  
______________________________________ 
 
______________________________________ 
 
______________________________________ 
 

 
____________________________ 
 
____________________________ 
 
____________________________ 

 

  
______________________________________ 
 
______________________________________ 
 
______________________________________ 
 

 
____________________________ 
 
____________________________ 
 
____________________________ 

 

  
______________________________________ 
 
______________________________________ 
 
______________________________________ 
 

 
____________________________ 
 
____________________________ 
 
____________________________ 

 
 
 
 
 Note to Teacher: Have students number the goals in the order in which they will complete them. 

 

Adapted from Sams, Whoric, Lewis, Hornish, & Cook (1996) 
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MOTIVATION 

Decision Making Chart  
Sample  

 
 
Step 1:   

Problem 

 
My Problem is 

 
 I don't complete my math homework.  
 
 

 
 
Step 2:   

Choices 
My Choices Are 

 
CHOICE 1 

 
I could set 
aside a time 
and do my 
homework at that 
time every night. 

 
CHOICE 2 

 
I could write my 
assignments in an 
assignment book 
and have my mom 
check it every 
night. 

 
CHOICE 3 

 
I could ask        
my teacher for   
help when I don't 
understand how to 
do something. 

 
Step 3:   
Outcomes 

 
Results of Action 

 
But what if I 
forget to bring 
home some of my 
assignment? What 
if I don’t 
understand how to 
do some 
problems? 

 
Results of Action  

 
I better get my 
teacher to check 
the assignment 
book also so I 
don’t forget 
anything. 

 
Results of Action  

 
I would know how 
to do the 
problems then. 
That would help. 
But some things 
are still too hard. 

 
 
The best choice is: 

I will write my assignments in an assignment book and have my mom check it 
every night. I will ask my teacher for help if I don’t understand something.  
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               MOTIVATION 

Decision Making Chart  
Template 

 
 
Step 1:   

Problem 

 
My Problem is 

 
       
 
       
 
       

 
 
Step 2:   

Choices 
My Choices Are 

CHOICE 1 CHOICE 2 CHOICE 3 
 
   
 
   
 
   
 
   
 

 
   
 
   
 
   
 
   
 

 
   
 
   
 
   
 
   
 

 
Step 3:   

Outcomes 
Possible Outcome Possible Outcome Possible Outcome 

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

   

 
 
My choice of action next time it happens: 
____________________________________________________________________________ 
 
____________________________________________________________________________ 
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MOTIVATION 

Decision Making Chart  
Sample 

 
 
Problem:  Tomorrow is a vocabulary test. My friend wants me to go with him 
to see a movie tonight, but I need to study my vocabulary words. 
 
 
 CHOICE 1 CHOICE 2 CHOICE 3 
1.  What are my 
choices? 

Go to the movie. Stay home and study 
spelling. 

Get up early and study 
in the morning.  
   

2.  What 
consequences will 
occur? 

I may fail the test. 
Parents might be angry. 
My friend will be happy.   
    

Good grade. 
Parents pleased. 
Friend disappointed. 

Probably just pass test. 
Parents disappointed. 
Friend happy.   
   

3.  How would I feel 
if this happens? 

Angry at myself   
   
   
   

Satisfied and 
disappointed. 

O.K. 

4. Which  
    choice is the  
    best for me? 

      
      
      
      

 
Adapted from Goldstein & McGinnis (1997) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Note to Teacher: Remind students to use these steps and questions when they have to make a 
decision. 
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MOTIVATION 

Decision Making Chart  
Template  

 
PROBLEM: __________________________________________________ 
____________________________________________________________ 
 
 
 
 ALTERNATIVE 1 ALTERNATIVE 2 ALTERNATIVE 3 

1.  What are my 
choices? 

  _ 
  _ 
  _ 

  _ 
  _ 
  _ 

  _ 
  _ 
  _ 

2.  What 
consequences 
will occur? 

  _ 
  _ 
  _ 

  _ 
  _ 
  _ 

  _ 
  _ 
  _ 

3.  How would I 
feel if this 
happens? 

  _ 
  _ 
  _ 

  _ 

  _ 
  _ 
  _ 

  _ 

  _ 
  _ 
  _ 

  _ 

4. Which  
choice is the  
best for me? 
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MOTIVATION 

Plan for Student Self-Monitoring  
Sample 

 
Name _______________________________________ Date _______________________ 

 
Directions to Teacher: Use this step-by step process to identify a target behavior and develop a data 
recording form similar to the forms on pp. 270 to 276, to help students monitor their own behavior. 
 
Step 1: Select a Target Behavior 

(a) Identify the target behavior.   
Craig talks without raising his hand during structured class time. Craig talks to himself and to 
peers in a voice loud enough to be heard by the teacher standing two feet or more away from 
Craig.   

(b) Identify the alternative skill.  
During structured class times, Craig will raise his hand and wait to be recognized by the 
teacher before talking.  

 
Step 2: Define the Target Behavior 

Write a clear description of the behavior (include conditions under which it is 
acceptable and unacceptable.)  
Given a structured class setting with teacher-directed instructional activity, Craig will raise his hand 
and wait to be called on before talking 7 out of 9 times. Craig may talk without raising his hand 
during unstructured, non-instructional times and during class discussion. 

 
Step 3: Design the Data Recording Procedures 

(a) Identify the type of data to be recorded.  
Craig will make a plus mark (+) on his data sheet if he raises his hand and waits to be called on 
during each 5 minute interval for 9 intervals. If he talks without raising his hand, Craig will 
mark a minus (-).  

(b) Identify when the data will be recorded.  
Craig will self-record during his third period English class.   

(c) Describe the data recording form.  
Craig will use a 5x8 index card with 5 rows of 9 squares each, one row for each day of the 
week. At the end of each row will be a box marked “Total”. Craig will record the total number 
of pluses earned each day. 

 
Step 4: Teach the Student to Use the Recording Form 
 Briefly describe the instruction and practice.  

The teacher will review the data recording form with Craig, showing him where and how to self-
record. The teacher will model examples and nonexamples of appropriate hand raising. In addition, 
the teacher and Craig will role play how to use a timer. 

 

Craig 5/26/02 
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Sample Self-Monitoring Plan – con’t. 
 
 
Step 5: Choose a Strategy for Ensuring Accuracy  

Craig will match his self-recording form with the teacher’s record at the end of each English period. 
 
Step 6: Establish Goal and Contingencies 

(a) Describe how the student will be involved in setting the goal.  
Craig will meet with the teacher and discuss his goal and then will share the goal with his 
parents. 
 

(b) Determine the reinforcement for meeting the goal.  
Each day that Craig meets his performance goal, Craig will earn a soda.  
  

Step 7: Review Goal and Student Performance 
(a) Determine how often the student and teacher will review performance.  

Craig and the teacher will meet one time per week before school to review his progress and make 
new goals. 
 

(b) Identify when and how the plan will be modified to meet the goal.  
If Craig has not met his performance goal for 3 consecutive days, the teacher will schedule an 
extra meeting with Craig. If Craig meets his goal for 3 consecutive days, the teacher and 
Craig will modify his goal at their next meeting. 

 
Step 8: Plan for Reducing Self-Recording Procedures  

Craig will match his self-recording form with the teacher’s record daily, then 3 days per week, and 
eventually 1 day per week. 

 
Step 9: Plan for Generalization and Maintenance   

Craig will self-record accurately in English only. When he can successfully self-record, accurately 
match the teacher’s record, and has met his performance goal in English for 2 weeks, he will begin 
self-recording in math and then social studies. When Craig has met his performance goal for 3 
weeks, self-recording will be eliminated and Craig will earn the reinforcer for maintaining his 
performance goal. 

 
 
 

Adapted from Carter (1993) 

 
 
 
 
 
 

Note to Teacher: This step-by-step process can be completed by a team or an individual teacher.   
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MOTIVATION 

Plan for Student Self-Monitoring  
Template 

 
 
Student _______________________________________ Date _______________________ 

 
Step 1: Select a Target Behavior 

(a) Identify the target behavior. 
 
 

 
(b) Identify the alternative skill. 

 
 
 
Step 2: Define the Target Behavior 

Write a clear description of the behavior (include conditions when it is acceptable 
and unacceptable.) 
 
 
 
 
 

 
Step 3: Design the Data Recording Procedures 
 

(a) Identify the type of data to be recorded. 
 

 
 

(b) Identify when the data will be recorded. 
 

 
 

(c) Describe the data recording form. 
 

 
 
Step 4: Teach the Student to Use the Recording Form 
 Briefly describe the instruction and practice. 
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Plan for Student Self-Monitoring – con’t. 
 
 
Step 5: Choose a Strategy for Ensuring Accuracy 
 
 
 
 
Step 6: Establish Goal and Contingencies 

(a) Describe how the student will be involved in setting the goal. 
 

 
 

(b) Determine the reinforcement for meeting the goal. 
 

 
 
 
Step 7: Review Goal and Student Performance 

(a) Determine how often the student and teacher will review performance. 
 

 
 

(b) Identify when and how the plan will be modified to meet the goal. 
 

 
 
 
Step 8: Plan for Reducing Self-Recording Procedures 
 
 
 
 
 
 
Step 9: Plan for Generalization and Maintenance  
 
 
 

 
 
 
 
 
 
 

Adapted from Carter (1993) 
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MOTIVATION 

I Can Do It! 
Sample 

 
Name ________________________________ Date __________________ 

 
Put a check if you did this. 
 

GOALS SUBJECTS 

 History Math Science Social 
Studies 

 
I followed the directions. 

 

4 
 

  

4 

 

4 

 
I finished all my work. 

 

4 
 

  

4 
 

 

4 

 
I raised my hand until the 
teacher called my name. 
 

 

  
4 

 
4 

 
I organized my materials. 

 

4 
 

 

4 

 

4 
 

 
I did neat work. 

 

4 
  

4 

 

4 

Total 4 1 5 4 
 

Adapted from Parker  (1992) 
Teacher’s Initials: _______________ 
 
 

 
 
 
 
 
 

Note to Teacher: Determine with the student the subjects and goals the student will self-monitor. 
If a student can only self-monitor for a part of a period, break the period into shorter time periods. 
Have the student graph progress. 
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                     MOTIVATION 

I Can Do It! 
Template 

 
Name ________________________________ Date __________________ 
 

  Put a check if you did this. 
 

GOALS SUBJECTS 

     

     

     

     

     

     

Total     
 
Teacher’s Initials: _______________ 
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MOTIVATION 

Teacher/Student Self-Monitoring Checklist 
Sample 

 
Name ________________________________ Date __________________ 

 
Rate each target behavior using the following scale: 

 3  Very good    2   Satisfactory             1  Needs Improvement  

 Self 
Rating 

Teacher 
Rating 

MATH 
 Stayed on task 
 Completed work 
 Checked work for accuracy 
 Completed assignment book 

Total 

 
      2  
      3  
      1  
      3  

 

 
       1  
       3  
       1  
       3  

 

LANGUAGE ARTS 
 Stayed on task 
 Completed work 
 Checked work for accuracy 
 Completed assignment book 

Total 

 
      1  
      3  
      2  
      3  

 
       1  
       3  
       2  
       3  

 

SOCIAL STUDIES 
 Stayed on task 
 Completed work 
 Checked work for accuracy 
 Completed assignment book 

Total 

 
      3  
      2  
      1  
      2  

 

 
       2  
       2  
       1  
       2  

 
SCIENCE 
 Stayed on task 
 Completed work 
 Checked work for accuracy 
 Completed assignment book 

Total 

 
       2  
       3  
       2  
       3  

 
       1  
       3  
       1   
       3  

 

COMMENTS:    
________________________________________________________________

________________________________________________________________ 

 
 Note to Teacher: Teacher can reinforce students for improved performance and accurate self-ratings. 

 

9 8 

9 9 

8 7 

10 8 
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MOTIVATION 

Teacher/Student Self-Monitoring Checklist 
Template 

 
Name ________________________________ Date __________________ 

 
   Rate each target behavior using the following scale: 

 3  Very good    2   Satisfactory             1  Needs Improvement  

 Self 
Rating 

Teacher 
Rating 

MATH 
 _____________________ 
 _________________________ 
 _________________________ 
 _________________________ 

Total 

 
        
        
        
        

 

 
         
         
         
         

 

LANGUAGE ARTS 
 _____________________ 
 _____________________ 
 _____________________ 
 _____________________ 

Total 

 
  
  
  
  

 
  
  
  
  

 

SOCIAL STUDIES 
 _____________________ 
 _____________________ 
 _____________________ 
 _____________________ 
 

Total 

 
  
  
  
  

 

 
  
  
  
  

 

SCIENCE 
 _____________________   
 _____________________  
 _____________________ 
 _____________________ 

Total 

 
  
  
  
  

 
  
  
  
  

 

COMMENTS:    
________________________________________________________________
________________________________________________________________ 
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MOTIVATION 

Behavior Contract 

I, ______________________________, agree to do the following 

behaviors: 

1. ___________________________________ 

2. ___________________________________ 

3. ___________________________________ 

 

When:  _____________________________________________ 

How Well: __________________________________________ 
 

If I am successful, I will receive __________________________, 

given by _____________________, on ____________________. 

 

Bonus Clause _________________________________________ 

_____________________________________________________ 

 

Penalty Clause _________________________________________ 

_____________________________________________________ 

 

    ______________________  ___________ 
 

    ______________________  ___________ 

 

 

 

 
 

(Student Signature) 

(Teacher Signature) 

Date 

Date 

Adapted from Jenson, Rhode, & Reavis (1994) 
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MOTIVATION 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

CONTRACT 
 
I, _________________________, do hereby declare that I will: 
 
________________________________________________________ 

________________________________________________________ 

________________________________________________________ 

 

I, _________________________, do hereby declare that in exchange for 
 
_________________________ fulfilling his/her contract as stated above, 
 
I will ____________________________________________________ 

_________________________________________________________. 

 
In WITNESS WHEREOF, we have subscribed our names on this date. 
 
Date: _____________________________ 
 
Student’s Signature: _________________________________ 

Teacher’s Signature: _________________________________ 

Witness’ Signature:  _________________________________ 

 

Adapted from Parker (1992) 
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SECTION SIX 
 

GUIDED PRACTICE ACTIVITIES  
 
 

To prepare teachers for implementing the strategies in this manual, several practice activities 
have been included in the areas of assessment, instruction, evaluation and management. The 
practice activities in this section enable teachers to conduct an error analysis, label the eight 
ADAPTed activities, adapt a test and apply a management tool to a case study. 
 
• Conducting an Error Analysis of a Student’s Work  (pp. 281-289) 

An example of a completed student test and interview is provided for analysis using the 
Error Analysis Worksheet. 
 

• Labeling the Eight ADAPTed Activities  (pp. 290-299) 
One example of each of the eight adapted activities is provided for teachers to examine 
and label.  
 

• Adapting a Teacher-Made Test  (pp. 300-302) 
One example of an original test is provided for teachers to adapt and revise. 
 

• Applying Management Tools to a Case Study  (pp. 303-305) 
A case study will be provided for teachers to examine and then develop an action plan to 
address problem areas. 
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GUIDED PRACTICE ACTIVITIES 
 

Conducting an Error Analysis of a Student’s Work 

 
Purpose 
 
This is a guided practice activity to enable educators to use the ADAPT error analysis 
assessment to address student needs.  
 
 
Directions to Teacher: Use the Error Analysis of  Student Work to guide your assessment. 
 
1. Answer the questions on the Error Analysis of Student Work after examining the student’s 

Science Test on p. 282 and develop a hypothesis concerning the problem areas. 
 

2. Read the transcript of a Student Interview on pp. 284-287 to verify your hypothesis. 
 

3. Complete the Action Plan to address the student’s needs on p. 288. 
 
4. Compare your Action Plan with the Completed Action plan on p. 289. 
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Science Test 
CHAPTER 1 CLIMATE     NAME _____________________________________ 

         PD _________  SECTION _____________ 

 

Matching:  Letter answer.  

A.  revolution E.  monsoons I.  tropical zone 

B.  Gulf Stream F.  climate J.  orbit 

C.  temperate zone G.  Humboldt Current K.  prevailing winds 

D.  rotation H.  axis L.  latitude 

 

_____1.   A large warm ocean current in the Atlantic Ocean  

_____2.   Latitude climate zone which features drastic seasonal changes 
_____3.   The spinning of the earth on its axis; causes day and night. 

_____4.   Winds that change directions from season to season. 

_____5.   A large cold ocean current in the Pacific Ocean; Peru Current. 

_____6.   Latitude climate zone which features hot temperatures year round. 

_____7.   The movement of the earth on its orbit; completed in 1 year. 

_____8.   Winds that blow from the same direction almost all the time. 

_____9.   The circular path which the earth follows around the sun. 
_____10. The measurement of distance from the equator. 

 

Completion:  fill in the blanks. 

 

11. The ___________________________________  is that half of the Earth north of the equator. 

12. The ___________________________________ is the climate zone furthest from the equator which 

features cold temperatures year round. 

13. The _____________________ is an imaginary line through the Earth from pole to pole on which the Earth 

spins like a top. 

14. Winds or waters which flow in constant movement are called _______________________________. 

15. _________________________________________ is the pattern of weather in a place over a long period 

of time. 

16.-19.  List four (4) factors which effect the climate of an area. 

 16) _________________________________    18) _________________________________ 

 17) _________________________________   19) _________________________________ 
 

20-22 Name the 3  climate types or zones highlighted in the textbook. 

   20) _________________________________ 21) _________________________________ 

      22) _________________________________ 
 

Jeff  
7 7-D 

B 
F 
D 
K 
G 
I 
A 
E 
J 
L 

Northern Hemisphere 
tropical zone 

axis 

current
 Humboldt current 

latitude 
currents 

temperate 
climate 

tropical zone ocean currents 
wind currents 

( 

 
 

 

( 

 

( 

 

 
 

13 
22 -9 

( 
( 
( 

( 
( 

( 
( 
( 

Τ 

Τ 

Τ 

C 

E 

K 

Τ 

Τ 

(polar zone) 

(climate) 

CONDUCTING AN ERROR ANALYSIS OF A STUDENT’S WORK 
 

Τ Τ 

Τ 
Τ 

Note to Teacher: Corrected answers are in parenthesis. 
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CONDUCTING AN ERROR ANALYSIS OF A STUDENT’S WORK 
 

Error Analysis of Student Work 
 
Teacher____________________  Student______________________Subject ______________   Date____________ 
 

 
I.   Analysis of the Student’s Work 
 
Directions to Teacher: Answer the questions below after examining the student’s work in a 
particular skill area or content area. 
 
1. What errors do you notice? 
 
 
 
2. What patterns do you see? 
 
 
 
3. What hypothesis can you form as to the source of the errors? 
 
 
 
II.  Interview of the Student 
 
Directions to Teacher: Interview the student to ascertain how he/she tried to complete the 
assignment. 
 
 
(See the Transcript of a Student Interview on pp. 284-287) 
 
 
 
 
III. Revision of Hypothesis and Identification of Interventions 
 
Directions to Teacher: Revise your hypothesis after the interview by answering the questions 
below. 
 
1. What seems to be the source of the errors? 
 
 
 
2. What interventions can you use for each error pattern to prevent errors in the future? 
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CONDUCTING AN ERROR ANALYSIS OF A STUDENT’S WORK 
 

Transcripts of a Student Interview 
Matching Questions 

 

 
 

Teacher:   You wrote climate. Why, Jeff? 

Jeff: Because I thought that was the right answer. 

Teacher: Why did you write climate? Why did you put that down? Do you know? 

Jeff: I thought it was the answer …drastic season changes – I thought it would be climate. 

Teacher: Because you thought the seasonal changes meant climate. Is that right? 

Jeff: Yes 

Teacher: But really what did it mean? 

Jeff: Temperate zone. 

Teacher: Temperate zone. Because, what were they looking for, Jeff? 

Jeff: They were looking for a - - - I don’t know. 

Teacher: They were looking for a zone and you didn’t pick that up. You thought it was a 
seasonal change. Okay! Okay thanks. 

 
 
 
 
 
 
 
 
 
Teacher: On question 4 and 8 they’re kinds of wind. What did you do wrong on question 4 and 

8? What did you confuse here? Read 4. 
 
Jeff: Winds that change direction from season to season … ah - - - I had K. (K is the letter 

provided in a multiple choice list.) 
 
Teacher:  You had K. 

Jeff: I had a prevailing wind. 

Teacher: But you were sort of right. What was right about that answer? 

Jeff: It had - - - winds. 

Teacher: Right! So you knew you were looking for winds. But it was really monsoons. 

Question 2:  Latitude climate zone which features drastic seasonal changes.  
  (temperate zone is correct, Jeff put climate) 
 

Question 4: Winds that change directions from season to season. 
(monsoons is correct, Jeff put down prevailing winds) 

 
Question 8: Winds that blow from the same direction almost all the time. 
   (prevailing is correct, Jeff put down monsoons) 
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CONDUCTING AN ERROR ANALYSIS OF A STUDENT’S WORK 
 

Transcripts of a Student Interview --- Con’t. 

 

Jeff: Monsoons – They really change directions from season to season.  

Teacher: And what’s a prevailing wind do? 

Jeff: They blow in the same direction almost all the time. 

Teacher: Okay. So you got the winds confused, but you knew they were winds. 

Jeff: Yeah. 

Teacher: Why did you get those confused? 

Jeff: Cause it’s hard to tell monsoon from prevailing winds. 

Teacher: Okay. You confused the definitions? Is that what you did? 

Jeff: Yeah. 

Teacher: Okay.  

 
 
Completion Questions 

Teacher: Are these harder or easier than the matching? 

Jeff: Harder 

Teacher: Why are they harder? 

Jeff: They could be any word that is around. They could be the right answer or the wrong 
answer. 

 
Teacher: Here (matching questions) you can look up here to see what the answers are. Here 

(fill in the blank) it can be any answer, is that right? 
 
Jeff: These are the answers. (Pointing at list of words provided for matching questions.) 
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CONDUCTING AN ERROR ANALYSIS OF A STUDENT’S WORK 
 

 
Transcript of a Student Interview --- Con’t. 

 
 
 
 
 
 
 
Teacher: On this one, number twelve, the BLANK is the climate zone furthest from the 

equator which features cold temperatures year round. You put tropic zone - - why 
was that wrong, Jeff? 

 
Jeff: Cause it’s hot there! 
 
Teacher: Because it’s hot there. You missed a real important word in this. What was the real 

important word you missed, Jeff? 
 
Jeff: Furthest from the equator. 
 
Teacher: Furthest from the equator - - - and what would that do if it was furthest from the 

equator? 
 
Jeff: Cold 
 
Teacher: It would be cold there. Okay? And so why couldn’t it be the tropic zone? 
 
Jeff: Um - - tropic zone is always hot. 
 
Teacher: All right. 
 
Jeff: That leaves the polar zone is cold. 
 
Teacher: So when you read that - - why do you think you put the tropic zone when it is really 

the polar zone? 
 
Jeff: Ah - - - uh - - - hum 
 
Teacher: What do you think you missed - - when you were reading that? 
 
Jeff: Furthest from the equator. 
 
Teacher: Didn’t you read that? 
 
Jeff: Yeah – I read it. 
 
 

Question 12: The _________________ is the climate zone furthest from the  
equator which features cold temperatures year round. 

  (Jeff wrote tropical zone, correct answer is polar zone.) 
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CONDUCTING AN ERROR ANALYSIS OF A STUDENT’S WORK 

 

Transcript of a Student Interview --- Con’t. 
 
Teacher:  Well, what happened there, then? 
 
Jeff:  I thought it said hot temperatures all year round. 
 
Teacher:  Okay. 
 
 
 
 
 
 
Teacher: You missed number 15, which said, “is a pattern of weather over a long period of 

time. 
 
Jeff: Which is climate. 
 
Teacher: It’s climate. 
 
Jeff: But I had Humboldt Current which is a sea current that goes through South 

American – Peru, Chile and those countries on one side of South America. 
 
Teacher: How could you confuse climate with a current? Why did you write that down? 
 
Jeff: um - - - cause I thought it was the right answer. 
 
Teacher (laughing):  I know you thought it was the right answer. 
 
Jeff: I don’t know which one is the right answer or which one is the wrong answer. 
 
Teacher: Did you understand what a pattern of weather is? What’s a pattern of weather? 
 
Jeff: A pattern of weather is where it can be spring, oh, for four months, summer for 

three months, autumn for two months (questioning expression), and winter for three 
months. 

 
Teacher: Okay. So pattern of weather means that --- 
 
Jeff: -- stays that way all season. 
 
 
 
 
 
 

Question 15: ____________ is the pattern of weather in a place over a long period 
of time. (Jeff wrote Humboldt Current, correct answer is climate.) 
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LABELING THE EIGHT ADAPTED ACTIVITIES  

 
 

Purpose:  To provide guided practice for educators to review the eight different 
adapted activities. 
 
 
 
Directions to Teacher: 
 

• Examine pp. 291-298 and write the name of the adapted activity that each represents. 
 

• Use the Answer Key on p. 299 to check your answers. 
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LABELING THE EIGHT ADAPTED ACTIVITIES 
 
 
Name of Adapted Activity _______________________________________________________ 
 
 
Organs of the Body 
 
Directions to Student:  Look at the names of organs in the organ bank. Cut out each word and 
paste it on the correct box to label the organ. 
 

ORGAN BANK 
 Heart 

 
Lungs 

Stomach 
 
Intestines 
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LABELING THE EIGHT ADAPTED ACTIVITIES 
 
 
Name of Adapted Activity _______________________________________________________ 
 
Math Operations 
 
Directions to Student:  Use the word bank below to categorize the words for each math 
operation. List each word in the column that would be a clue to that operation. Some words can 
be used twice. 
 

WORD BANK 
    

  difference 
  total  
  product  
  twice 
  quotient 
 

more than 
increased by 
less 
sum 
diminished by 

times  
less than 
decreased by 
more than 
more 

divided by 
multiplied by 
doubled 
tripled 

 
OPERATIONS 

 
Addition 

 
Subtraction 

 
Multiplication 

 
Division 
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LABELING THE EIGHT ADAPTED ACTIVITIES 
 
 
Name of Adapted Activity _______________________________________________________ 
 
Planets and Moons 
 
The Planet and Moon System (pp. 607-614) 
 
Directions to Student:  Use your book to complete the statements. 
 
 
Changing Ideas 
 

1. For many years, people believed that the earth was _________________________________. 

2. People believed that the sun _____________________________________. 

3. Nicolaus Copernicus had the idea that the ____________ is the center of the universe. 

4. Johannes Kepler was able to prove that __________________________________________. 

5. The sun and objects that revolve or go around the sun make up our ______________.  

6. The objects that revolve around the sun are the ___________ and _____________. 

 
The Planets 
 

1. Planets appear to _________________ from stars in their background. 

2. Stars seem to be __________ in their position in the sky. 

3. Planets differ in _______________. 

4. Most of the smaller planets are close to the ______________. 

5. All nine planets in the solar system are always moving in an _______________ or path around 
the sun. 

 
6. One trip around the sun is called a ________________ which is a year in the life of a planet. 
 
7. The orbits of the planets are somewhat _________________. 

8. A planet’s distance from the sun _______________________________________________. 

9. Each planet revolves around the sun at a different __________________________. 

10. The planets that are closer to the sun ___________________ than those that are farther away. 

11. The sun’s ______________ pulls more strongly on the planets closer to the sun. 

 
Adapted from: Science Interactions, Glencoe 

 
 
 
 

the center of the universe 
 moved around the earth 

 
sun 
 

the earth-centered belief was wrong 
 solar system 

 
planets 
 

moons 
 

wander away 
 

fixed 
 
size 
 

sun 
 orbit 

 

revolution 
 

oval 
 

changes throughout the planet’s year 
 

speed 
 

move faster 
 gravity 

 

(p. 608) 
 

(p. 610) 
 

(p. 612) 
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LABELING THE EIGHT ADAPTED ACTIVITIES 
 
 
Name of Adapted Activity _______________________________________________________ 

 
Tic Tac Toe 
 
Players: 2 teams 
 
Materials: Tic Tac Toe Board with questions written in each space. Sample 

questions are listed below. 
 
Object: To gain three in a row by answering the questions in the spaces. 
 
Play: Team X chooses a question. If answered correctly, that team gets the X. 

Then Team O tries to block Team X. The play continues until one team 
gains three in a row. 

 
SAMPLE BOARD 

 
 
 

Name 3 labor saving  
devices. 

 
(vacuum cleaner) 

(washing machine) 
(refridgerator) 

 
 

Name the first 
radio station. 

 
(KDKA) 

 
 

Name two pilots who flew 
across the Atlantic Ocean. 

 
(Amelia Earhart) 

(Charles Lindberg) 

 
 

Name the man who 
developed mass production 

in the auto industry. 
 

(Henry Ford) 

 
 

Name four spectator sports 
that became popular 

in the 1900’s 
 

(Boxing) 
(Baseball) 
(Tennis) 
(Football) 

 
 

Name the first “Talkie”  
movie. 

 
 

(The Jazz Singer) 

 
 

Name the new music forms 
created in the 1920’s. 

 
 

(Jazz) 
(Blues) 

 
 

Name the famous trial 
concerning the theory of 

evolution. 
 

(Scopes trial) 

 
 

Give the main cause of the 
Great Depression of 1929. 

 
 

(Stock Market Crash) 
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LABELING THE EIGHT ADAPTED ACTIVITIES 
 
 
Name of Adapted Activity _______________________________________________________ 
 
 
Three Branches of the Government 

 
Directions to Student: Study the picture below that symbolizes the three branches of government. Then 
answer the questions that follow. 
 
 
 
DISCUSSION QUESTIONS 
 
1. The three branches of government are 

__________________, _________________, 

and _________________________________. 

 

2. The  legislative branch is made up of the 

_____________________________________ 

_________________________________ and 

_____________________________________. 

 

3. The judicial branch of government includes 

_____________________________________ 

_________________________________ and 

_____________________________________. 

 

4. The executive branch of government includes 

________________________________ and his 

_____________________________________. 

 

5. The judicial branch checks the executive branch by _______________________________________. 

 

The executive branch checks the legislative branch by ____________________________________. 
 

Introduction:  The United States Constitution outlined a government with checks and 
balances by establishing three branches: legislative, judicial and executive. 

Three 
Branches of 

United 
States 

Governmen
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LABELING THE EIGHT ADAPTED ACTIVITIES 
 
 
Name of Adapted Activity _______________________________________________________ 
 
 
Letters About Slavery 
 
Directions to Student: Choose one of the situations below and write a letter either defending slavery or 
defending freedom for slaves. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

     Pretend that you are a slaveholder in the 1840’s. You are answering a letter from your brother who 
lives in the North. Explain to your brother why you are for the plantation system and slavery. 
 

June, 1840 
_____________________ 
 
     ________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
       Love, 
 
 

     Pretend that you are an escaped slave who learned to read and write. You have been able to 
smuggle a letter to your former master’s daughter, who does not understand why you ran away. Tell her 
why you ran away. 
 

August, 1840 
_____________________ 
 
     ________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
__________________________________________________________________________________ 
 
       Love, 
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LABELING THE EIGHT ADAPTED ACTIVITIES 
 
 
Name of Adapted Activity _______________________________________________________ 
 
 
Living Things in an Ecosystem 
 
Directions to Student:  Complete the outline below. 
 
I. Freshwater Ecosystem 
 

A. The characteristics of living things in a Freshwater Ecosystem are 
 

1. Algae 

a. _____________________________________________________________ 

b. _____________________________________________________________ 

c. _____________________________________________________________ 

2. Insects 

a. _____________________________________________________________ 

b. _____________________________________________________________ 

c. _____________________________________________________________ 

3. Fish 

a. _____________________________________________________________ 

b. _____________________________________________________________ 

 

B. The changes in a Freshwater Ecosystem are 

1. ________________________________________________________________ 

2. ________________________________________________________________ 

3. ________________________________________________________________ 

4. ________________________________________________________________ 

  

C. The characteristics of food webs in a Freshwater Ecosystem are 

1. ________________________________________________________________ 

2. ________________________________________________________________ 

3. ________________________________________________________________ 

4. ________________________________________________________________ 

 
Adapted from The New Exploring Science, Laidlaw Brothers 

(p. 20) 

(p. 22) 

(p. 23) 

makes rocks look green 

do not have stems or roots 

get what they need to live and grow from water and from the sun 

 

live on the rocks 

have strong legs that cling to rocks 

strong legs keep them from being washed away 

 

have gills that help them breathe in water 

feed on algae or young insects found in water 

 

a stream may become deeper 

a stream may slow down and widen 

a stream may dry up 

affected by a beaver dam 

animals are found near the food they eat  

some animals eat plants 

other animals eat the animals that eat the plants 

a food chain is a chain of living things in which each feeds upon another 
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LABELING THE EIGHT ADAPTED ACTIVITIES 
 
 
Name of Adapted Activity _______________________________________________________ 

Biomes of the Earth 
 
Directions to Student: Find each word in your text and write the meaning in the space provided. 
 

Vocabulary Page Write the meaning of each word below 
TYPES OF BIOMES 

Biome 650  

Terrestrial biome 650  

Aquatic biome 650  

Freshwater biome 650  

Marine biome 650  

TERRESTRIAL BIOMES 

Tundra 651  

Tiaga 652  

Temperate deciduous 
forest 653  

Grasslands 654  

Deserts 654  

Tropical rain forests 656  

ORGANISMS OF THE OCEANS 

Benthos 659  

Plankton 659  

Phytoplankton 660  

Zooplankton 660  

Nekton 660  

ZONES OF THE OCEAN 

Interidal 660  

Littoral 660  

Adapted from: Biology, The Study of Life, Cebco Standard Company. 
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LABELING THE EIGHT ADAPTED ACTIVITIES 
 
 
Answer Key for Labeling of ADAPTed Activities 
 

1. Manipulative 

2. Information Organizer 

3. Structured Study Guide 

4. Game 

5. Concept Activity 

6. Application Activity 

7. Skeletal Outline 

8. What You Need to Know 
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ADAPTING A TEACHER-MADE TEST 
 
 
Purpose:  To provide guided practice in adapting tests. 
 
 
 
Directions to Teacher: 
 

• Examine the Teacher-Made Test on pp. 301-302. 

• Identify problem areas such as format, content, questions, directions, etc. 

• Decide what adaptations need to be made. 

• Write the changes you would make directly on the test. 
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ADAPTING A TEACHER-MADE TEST 
 

Teacher-Made Test 
 
Name ___________________________________________________ 
 

Chapter 9: American History 
 
I. Multiple Choice: Choose the right answer: 
 
_____ 1. During the early 1800’s, the northern United States had many natural resources needed for 

industrialization, including: 
a. gold and silver 
b. many low-paid, unskilled workers 
c. waterpower, raw materials, and a skilled labor force. 

 
_____ 2.  Government leaders began to give more attention to the ideas and goals of the West: 

a. as the West’s political and economic power grew 
b. as war with Great Britain drew closer 
c. following the French blockade of the port of New Orleans 

 
_____ 3. During the early 1800’s, many Americans were greatly angered by the: 

a. war between Great Britain and Spain 
b. British impressment of American sailors 
c. British production of cotton in the West Indies 

 
_____ 4. The Embargo Act halted America’s overseas trade and caused: 

a. the French to honor American trade rights 
b. the British to set up a blockade around Europe 
c. many Americans to lose their jobs 

 
_____ 5. During the early 1800’s, two groups of Americans that were denied equal rights were: 

a. African Americans and women 
b. Writers and artists 
c. New Englanders and Southerners 

 
_____  6. The Twelfth Amendment was passed in 1804 in order to: 

a. eliminate the possibility of election ties in future presidential elections 
b. impeach Aaron Burr 
c. strengthen the Supreme Court 

 
_____  7. In the early 1800’s, the United States doubled in land size as a result of: 

a. the war of 1812 
b. the purchase of the Louisiana Territory 
c. the purchase of Canada 

 
_____  8. The West became economically important during the early 1800’s, in part because: 

a. of the Hartford Convention 
b. of the American war with France 
c. the West was a market for Eastern goods 

 
_____  9. In order to make France and Britain honor America’s trade rights, Jefferson: 

a. attacked French and British ships 
b. placed an embargo on trade with France and Britain 
c. blockaded Europe 
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ADAPTING A TEACHER-MADE TEST 
Teacher-Made Test – Con’t. 

 
II. Matching: Match the words at the top with the sentences at the bottom: 
 

A. Industrialize 
B. Impressment 
C. Cash Crops 
D. Eli Whitney 
E. John Marshall 

F. Zebulon Pike 
G. States’ Rights 
H. War Hawks 
I. France 
J. Embargo 

K. England 
L. Narrow Construction 
M. Judicial Review 
N. Neutrality 
O. Urban 

_____  1. The principle of _____ held that the states should have increased power in the Federal System. 
_____  2. President Jefferson placed an _____ on all American trade with France and Great Britain in 1807 

to make the two countries honor American trade rights. 
_____  3.  The cotton gin invented by _____, helped to make cotton a profitable crop to raise in the South. 

_____  4. During the early 1800’s, Northern manufacturing centers grew as the North began to _____. 
_____  5. _____ was the Chief Justice of the Supreme Court who believed the Court should have broad 

constitutional powers. 
_____  6. Established the Court’s right to overturn State as well as Federal laws.  

_____  7. British practice of seizing sailors from American ships. 

_____  8.  Jefferson’s policy of refusing to support either side in the war between France and Great Britain. 

_____  9.  Powerful congressional group that called for war against Great Britain during the early 1800’s. 
_____ 10. President Jefferson demanded a _____ of the Constitution, which he believed would limit the 

power of the Federal government. 
_____ 11. By 1800, Pennsylvania had a society of people that lived in or near cities. This was an  

_____ society. 
_____ 12. With what country did the U.S. fight in the War of 1812? 
_____ 13. The Southwest was explored by _____ whose accounts of the area led many Americans to 

believe that it was largely desert. 
_____ 14. Farm goods grown to be sold. 

_____ 15. What country sold the Louisiana Territory to the U.S. in 1803? 
 
III.  Question – Answer  
 

____________________ 1,2. Two men noted for their explorations of the Louisiana Territory are 
________________________ and _________________________. 

____________________ 3,4. By 1796, there were two major political groups; Alexander Hamilton 
was a member of the ________________________________ party. 

____________________ 5. Why did the South remain a primarily rural section in 1800? 

____________________ 6. Why did many Americans move West in the 1800’s? 

____________________ 7. Why was it important for the Americans to control the Mississippi 
River? 

____________________ 8. Why did the New England states want to secede from the Union? 

____________________ 9, 10. Why did the U.S. enter the War of 1812? 

____________________ 11,12 What gains did Americans make as a result of the War of 1812? 

____________________ 13. Which group of states suffered most from the Embargo Act of 1807? 

____________________ 14-16. The three sections of the country developing in the early 1800’s were 
_______________, _______________, and _______________. 
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APPLYING MANAGEMENT TOOLS TO A CASE STUDY 

 
 
 
Purpose:  To provide guided practice for educators to identify various strategies 
from the Management section to address a student’s needs.   
 
Directions to Teacher: 
1. Read the case study below. 
2. Determine the student’s needs/problems and strategies to address the student’s needs. 
3. Complete the Action Plan on p. 304 using at least three strategies from the Management 

Section. 
4. Compare your plan with the completed Action Plan on p. 305. 
 
 
Case Study: 
Fred is an eighth grade student.  He has demonstrated academic strength in math, but his reading 
is approximately 1-2 years below grade level.  He is included in all academic classes, with 
consultation and support from the special education teacher for required adaptations.  His grades 
have declined over the past year from an overall B average to C’s and D’s.  Grades are lower in 
history and literature classes.   
 
Fred is well liked by his peers, and is frequently late to class because he is socializing with 
friends in the halls.  In the classroom, Fred is frequently off task and therefore, rarely completes 
his work.  When Fred is asked to turn in his work at the end of the period or when Fred is 
reprimanded for failing to complete an assignment, he ignores the teacher’s directive or becomes 
verbally belligerent.  
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